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FOR FURTHER INFORMATION
// See the Later Years Team

VCE & VCAL PATHWAYS
VCE OR VCAL? If University is a possible option for you, you need to enrol in VCE. A 

VCE completion will help you attain an ATAR (Australian Tertiary Admis-
sions Ranking). Please note some professions require VCE maths or 
English.

If you have a clear trade or vocational pathway VCAL is a more fl ex-
ible option which will allow you to make connections in the workplace 
whilst still attaining a Senior School Certifi cate.

Students can transfer from VCE to VCAL if their pathway changes. 
Students cannot transfer from VCAL to VCE.



FOR FURTHER INFORMATION
// See the Later Years Team

VCE & VCAL PATHWAYS
VCE OR VCAL? If University is a possible option for you, you need to enrol in VCE. A 

VCE completion will help you attain an ATAR (Australian Tertiary Admis-
sions Ranking). Please note some professions require VCE maths or 
English.

If you have a clear trade or vocational pathway VCAL is a more fl ex-
ible option which will allow you to make connections in the workplace 
whilst still attaining a Senior School Certifi cate.

Students can transfer from VCE to VCAL if their pathway changes. 
Students cannot transfer from VCAL to VCE.

VCAL

VET

VCAL (Victorian Certifi cate of APPLIED LEARNING) is an accredited Year 12 
qualifi cation off ered as a practical learning alternative to the VCE.

Whilst VCE is the pathway to university, VCAL is the pathway into the work-
force, apprenticeship, or TAFE. Designed to provide students with practi-
cal experience, employability skills and personal development opportuni-
ties, VCAL helps prepare students for futher training in the workplace or 
at TAFE.

Students study VCAL at one of three levels to obtain a VCAL Certifi cate: 
Foundation, Intermediate or Senior

The level at which the student undertakes the study is dependent on 
individual levels of literacy, numeracy and independent working skills.

A VCAL course may include a mixture of VCE, VET and VCAL subjects. 
students must successfully complete units in numeracy, literacy, personal 
development and industry (work related).

Students studying for the VCAL qualifi cation must be enrolled in at least 
one VET subject. This is compulsory because the purpose of VCAL is to 
cultivate industry specifi c skills and build pathways to employment.

A typical VCAL student is ...
• a practical learner
• enjoys hands on activities
• is not intending to attend university

VET (Vocational Education and Training) programs in schools are nation-
ally accredited training Certifi cate II or III level courses, which count as VCE 
Studies or form part of a VCAL program.  On-the-job training at workplaces 
or structured workplace learning is an important part of the delivery for 
many of the courses. 

Most VET courses count as a full VCE sequence, ie. Units 1-4. VET courses 
with a 3-4 sequence and a fi nal exam contribute directly to the calculation 
of the ATAR.

A VET subject is compulsory for the completion of a VCAL Certifi cate.

TSC partnerships with external providers, such as TAFE and WSSC, allow 
students to access a range of VET subjects and TAFE courses from many 
fi elds. eg. equine studies, aged care, childcare, hair and beauty, electro-
technology etc... 

FOR FURTHER INFORMATION
// See Mrs McKenzie 

VCE & VCAL EXPLAINED

VCE
The VCE (Victorian Certifi cate of Education) is a two year program made 
up of a set of semester length units and completed over two years. The 
program is designed to meet the requirements of the Victorian Curriculum 
and Assessment Authority (VCAA).

To achieve their VCE students must successfully complete a minimum of 16 
units including: 

• 3 units of English including an English 3/4 sequence

• 3 other unit 3/4 sequences (6 units). 

The 16 units may include units of Vocational Education and Training (VET). 

For the purposes of obtaining an ATAR, required to gain university entrance, 
students must complete a 3/4 sequence from the English grouping and at 
least 3 other scored 3/4 sequences.



COURSE SELECTION

2020 OFFERINGS
ENGLISH
English
Literature

MATHS

Biology
Chemistry
Environmental Science
Physics
Psychology

SCIENCE

HUMANITIES
Accounting
Business Management
History
Industry & Enterprise
Legal Studies

ARTS

Health and Human Development
Physical Education
Outdoor and Environmental Studies

HPE

General Maths
Further Maths
Maths Methods

Drama
Media
Music Performance
Visual Communications Design
Studio Art

VCAL
VCAL Literacy
VCAL Numeracy
VCAL Personal Development

VET
Agriculture
Automotive
Engineering
Furnishings
Sport & Recreation



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE ENGLISH?

WHERE CAN THIS 
SUBJECT LEAD?

You must satisfactorily complete at 
least 3 units of English (or English 
Literature) to gain your VCE certifi cate. 
The fi nal score (out of 50) for Units 3&4 
is one of the scores used in calculating 
your ATAR score.

Most University courses require a 
satisfactory pass in an English subject 
in Units 3&4. All employers look for 
people who have sound written and 
spoken communication skills, can 
work in groups and who have strong 
planning and organisational skills.

Career choices furthering English 
study may include journalism, writing, 
advertising, editor, proofreader, 
webpage management and design.

Someone who:
• enjoys reading, responding in 

writing and discussing ideas.
• is interested in examining 

current aff airs and the role the 
media plays in our society.

• likes to work with ideas, to think 
creatively and write extended 
responses.

• Text response essays
• Creative writing
• Oral presentations
• Analytical writing
• Expository writing
• Comparative response
• Exam

In Unit 1 we study two texts, analysing 
the use of language and techniques to 
convey meaning. Students respond to one text 
analytically, and the other, creatively. We also 
examine the presentation of an issue currently 
debated in the media, analysing the ways lan-
guage and argument complement one another and 
interact to position the reader. 
Students also perform an oral  
presentation. 

1. Reading and creating      
    texts 
2. Analysing and 
    presenting argument 

UNIT 1

We study two texts and compare the way meaning has 
been constructed similarly and diff erently by the two 
authors/directors/playwrights. We examine 
more complex presentations of an issue in the 
media, analysing the ways images, language 
and argument work together to position 
readers. Students present a point of view on a current 
issue.

1. Reading and 
    comparing texts
2. Analysing and 
    presenting argument

UNIT 2

Students study two texts,  producing an analytical 
interpretation of one selected text, and a creative 
response to the other. We analyse and compare the 
use of argument and persuasive language in multiple 
texts that present a point of view on an issue.

1. Reading and 
    creating texts
2. Analysing argument

UNIT 3

We study two texts, producing detailed compari-
son which analyses how the two present ideas, 
issues and themes similarly and diff erently. Students 
construct a sustained and reasoned point of view on 
an issue currently being debated in the media and 
present this in the form of an oral presentation.

1. Reading and
    comparing texts
2. Presenting argument

UNIT 4

UNITS

FOR FURTHER INFORMATION
LANGUAGES // See Mrs Carey or Ms Duncan

ENGLISH

ENGLISH

OVERVIEW
VCE English focuses on how English language is used to create meaning in 
wri� en, spoken and mul� modal texts. A range of crea� ve texts, including fi lm 
and novel are studied and wri� en about, as are persuasive texts. 
Students construct their own crea� ve, compara� ve and persuasive texts, as 
well as developing speaking and listening skills through classroom discussions 
and formal presenta� ons. In short; reading, wri� ng, speaking and listening.

There are two areas of study in each unit



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE LITERATURE?

WHERE CAN THIS 
SUBJECT LEAD?
You must satisfactorily complete at 
least 3 units of English (or English 
Literature) to gain your VCE certifi cate. 
The fi nal score (out of 50) for Units 3&4 
is one of the scores used in calculating 
your ATAR score.

Most University courses require a 
satisfactory pass in an English subject 
in Units 3&4. All employers look for 
people who have sound written and 
spoken communication skills, can 
work in groups and who have strong 
planning and organisational skills.

Career choices furthering English 
study may include journalism, writing, 
advertising, editing, proofreading, 
webpage management and design.

Someone who:
• enjoys reading and wishes to 

engage with texts on a deep-
er level. Someone who enjoys 
writing about their reading and 
wishes to extend their critical 
thinking about the way writers 
convey meaning.

• likes to work with ideas, to think 
creatively and write extended 
responses

• text response essay
• refl ective commentary
• oral presentations
• analysis of academic reading
• comparative response
• passage analysis
• exam

This unit focuses on the ways literary texts represent 
human experience and the reading practices stu-
dents develop to deepen their understanding of a 
text. We read deeply and thoughtfully about the way 
writers explore the human condition.

1. Reading practices
2. Ideas and concerns in 
    texts

UNIT 1

In this Unit our focus is on critical and creative 
responses to texts. Students further develop their 
own distinctive writing style based on their critical 
reading of texts. They also compare texts and the 
way they infl uence one another.

1. Texts, the reader and
     their contexts
2. Exploring connections
     between texts

UNIT 2

Students develop an understanding of the various 
ways in which authors craft texts and analyse the 
extent to which meaning changes when a text is 
adapted to a diff erent form. They refl ect critically 
upon their own responses as they relate to the text, 
and discuss the purpose and context of their own 
creations.

1. Adaptations and 
    transformations
2. Creative responses to
     text

UNIT 3

Students produce an interpretation of a text using 
diff erent literary perspectives to inform their view. 
They analyse features of texts and develop and 
justify interpretations of texts.

1. Literary perspectives
2. Close analysis

UNIT 4

UNITS

FOR FURTHER INFORMATION
ENGLISH // See Mrs Goff  or Mrs Burrows

ENGLISH

LITERATURE

OVERVIEW
VCE Literature is the study of a range of literary texts, including fi lm and 
mul� media, that cover a range of cultures, eras and contexts. Students are 
expected to read the nominated texts so that they can ac� vely par� cipate in 
class discussions and refi ne their own ideas in response to these texts. The 
study of literature posi� ons students well if they are considering a university 
pathway as the expecta� ons and tasks are closely aligned to those of univeristy 
study.

There are two areas of study in each unit



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE LITERATURE?

WHERE CAN THIS 
SUBJECT LEAD?
You must satisfactorily complete at 
least 3 units of English (or English 
Literature) to gain your VCE certifi cate. 
The fi nal score (out of 50) for Units 3&4 
is one of the scores used in calculating 
your ATAR score.

Most University courses require a 
satisfactory pass in an English subject 
in Units 3&4. All employers look for 
people who have sound written and 
spoken communication skills, can 
work in groups and who have strong 
planning and organisational skills.

Career choices furthering English 
study may include journalism, writing, 
advertising, editing, proofreading, 
webpage management and design.

Someone who:
• enjoys reading and wishes to 

engage with texts on a deep-
er level. Someone who enjoys 
writing about their reading and 
wishes to extend their critical 
thinking about the way writers 
convey meaning.

• likes to work with ideas, to think 
creatively and write extended 
responses

• text response essay
• refl ective commentary
• oral presentations
• analysis of academic reading
• comparative response
• passage analysis
• exam

This unit focuses on the ways literary texts represent 
human experience and the reading practices stu-
dents develop to deepen their understanding of a 
text. We read deeply and thoughtfully about the way 
writers explore the human condition.

1. Reading practices
2. Ideas and concerns in 
    texts

UNIT 1

In this Unit our focus is on critical and creative 
responses to texts. Students further develop their 
own distinctive writing style based on their critical 
reading of texts. They also compare texts and the 
way they infl uence one another.

1. Texts, the reader and
     their contexts
2. Exploring connections
     between texts

UNIT 2

Students develop an understanding of the various 
ways in which authors craft texts and analyse the 
extent to which meaning changes when a text is 
adapted to a diff erent form. They refl ect critically 
upon their own responses as they relate to the text, 
and discuss the purpose and context of their own 
creations.

1. Adaptations and 
    transformations
2. Creative responses to
     text

UNIT 3

Students produce an interpretation of a text using 
diff erent literary perspectives to inform their view. 
They analyse features of texts and develop and 
justify interpretations of texts.

1. Literary perspectives
2. Close analysis

UNIT 4

UNITS

FOR FURTHER INFORMATION
ENGLISH // See Mrs Goff  or Mrs Burrows

ENGLISH

LITERATURE

OVERVIEW
VCE Literature is the study of a range of literary texts, including fi lm and 
mul� media, that cover a range of cultures, eras and contexts. Students are 
expected to read the nominated texts so that they can ac� vely par� cipate in 
class discussions and refi ne their own ideas in response to these texts. The 
study of literature posi� ons students well if they are considering a university 
pathway as the expecta� ons and tasks are closely aligned to those of univeristy 
study.

There are two areas of study in each unit

ASSESSMENT

WHO SHOULD 
CHOOSE IT?

WHERE CAN THIS 
SUBJECT LEAD?
Many fi elds of employment require a Year 
12 mathematics completion as do tertiary 
studies in science, engineering, account-
ing, economics and medicine.

Students who have an interest in any 
of the topics mentioned above would 
enjoy the General Maths and Further Maths 
courses. Good literacy skills would be 
advantageous due to the increased 
number of application-style worded 
questions.
Students who intend to embark on ter-
tiary education will need to investigate the 
prerequisites for their course to determine 
whether the General Maths and Further 
Maths pathway is the correct one.

Units 1 & 2
•      SACs
• End of Semester Exam

Units 3 & 4
• Core: Data Analysis 

(4 x 65 min lesson SAC) 
• Module: Matrices 

(2 x 65 min lesson SAC)
• Core: Recursion and Financial 

Modelling 
(4 x 65 min lesson SAC)

• Module: Geometry and Measure-
ment  (2 x 65 min lesson SAC)

• Exam

• Computational and 
Practical Arithmetic

• Measurement
• Matrices
• Univariate Data 

Analysis

UNIT 1

There are four areas of study each semester 
– each with a SAC as the assessment. Each 
topic is equally weighted. At the end of each 
semester is an exam that covers the whole 
semester’s work.

• Financial Arithmetic
• Trigonometry
• Sequences and Num-

ber Patterns
• Bivariate Data Analysis

UNIT 2

Units 3 & 4: There are two areas of study each 
semester – each with a SAC as the assessment. 
These SACs make up 34% of the overall mark 
for the subject. The other 67% comes from the 
two end-of-year exams – both 90 minutes, one 
multiple choice exam and one short answer 

UNITS 3 & 4

UNITS

FOR FURTHER INFORMATION
MATHEMATICS // See Miss Robinson or Mrs McCormack

MATHEMATICS 

GENERAL & FURTHER 
MATHS

OVERVIEW

General and Further Maths involve learning maths skills and knowledge that 
have many applications in the real-world, including data analysis, geometry, 
measurement, trigonometry, matrices and fi nancial arithmetic.

General Maths and Further Maths would 
not be recommended for students who 
have not achieved satisfactory results in 
Year 10 Maths.  General Maths and Fur-
ther Maths is not the ‘easy’ option, so 
students shouldn’t choose it for that rea-
son.

WHO SHOULDN’T 
CHOOSE IT? There are four areas of 

study each semester – 
each with a SAC as the 
assessment. Each topic is 
equally weighted. At the 
end of the year there are 
two exams which cover the 
whole year’s work.

There are four areas of study each semester – each 
with a SAC as the assessment. Each topic is equally 
weighted. At the end of each semester is an exam 
that covers the whole semester’s work.



ASSESSMENT

WHO SHOULD 
CHOOSE IT?

WHERE CAN THIS 
SUBJECT LEAD?

Many fi elds of employment require a Year 
12 mathematics completion. Tertiary stud-
ies with a mathematical inclination require 
methods. eg. Science, engineering and 
medicine.

Students who have a high level of alge-
braic understanding and a wish to explore 
more into functions and how they can be 
manipulated would enjoy the Mathemati-
cal Methods course. Good literacy skills 
would be advantageous due to the in-
creased number of application-style word-
ed questions.
Students who intend to embark on tertiary 
education will need to investigate the pre-
requisites for their course to determine 
whether the Mathematical Methods path-
way is the correct one.

Units 1 & 2
•      SACs
• End of Semester Exam

Units 3 & 4
1. Functions and Calculus 

(5 x 65 min lesson SAC) 
2. Calculus and Probablitly 

(3 x 65 min lesson SAC)
3. Probability and Statistics

(3 x 65 min lesson SAC)
4. Exam

• Functions and 
Graphs 

• Algebra 
• Calculus 
• Probability and Sta-

tistics

UNITS 1 & 2

Units 3 & 4: There are three areas of study in unit 
3 with one Application Task SAC and four areas of 
study in unit 4 with two Modelling and 
Problem Solving Tasks. These SACs make up 34% 
of the overall mark for the subject. The other 66% 
comes from the two end-of-year exams – Exam 
1 (no technology, no rulesbook, 22%, 60 mins), 
Exam 2 (technology and rulesbook allowed, 44%, 
120 mins) 

UNITS 3 & 4

UNITS

FOR FURTHER INFORMATION
MATHEMATICS // See Miss Robinson or Mrs McCormack

MATHEMATICS 

MATHS METHODS

OVERVIEW

Mathematical Methods is a study of functions, graphs and algebra and the relation-
ships which exist between them. The subjects involve exploration of rates of change 
as well as some application of probability and statistics.

Mathematical Methods is NOT recom-
mended to students who have either not 
completed maths in year 10 at an exten-
sion level or who have struggled with al-
gebra in the past. Mathematical Methods 
covers a lot of content and only students 
willing and able to put the time in should 
select this subject.

WHO SHOULDN’T 
CHOOSE IT? 

There are four areas of 
study over the course, 
assessed throughout using 
three SACs. at the end of 
the year there are 2 exams 
covering the whole year’s 
work.

There are four areas of study covered over both 
Units 1 and 2 – each with a written test SAC or 
Application Task SAC as the assessment. Each 
topic is equally weighted. At the end of each 
semester is an exam that covers the whole 
semester’s work.



ASSESSMENT

WHO SHOULD 
CHOOSE IT?

WHERE CAN THIS 
SUBJECT LEAD?

Many fi elds of employment require a Year 
12 mathematics completion. Tertiary stud-
ies with a mathematical inclination require 
methods. eg. Science, engineering and 
medicine.

Students who have a high level of alge-
braic understanding and a wish to explore 
more into functions and how they can be 
manipulated would enjoy the Mathemati-
cal Methods course. Good literacy skills 
would be advantageous due to the in-
creased number of application-style word-
ed questions.
Students who intend to embark on tertiary 
education will need to investigate the pre-
requisites for their course to determine 
whether the Mathematical Methods path-
way is the correct one.

Units 1 & 2
•      SACs
• End of Semester Exam

Units 3 & 4
1. Functions and Calculus 

(5 x 65 min lesson SAC) 
2. Calculus and Probablitly 

(3 x 65 min lesson SAC)
3. Probability and Statistics

(3 x 65 min lesson SAC)
4. Exam

• Functions and 
Graphs 

• Algebra 
• Calculus 
• Probability and Sta-

tistics

UNITS 1 & 2

Units 3 & 4: There are three areas of study in unit 
3 with one Application Task SAC and four areas of 
study in unit 4 with two Modelling and 
Problem Solving Tasks. These SACs make up 34% 
of the overall mark for the subject. The other 66% 
comes from the two end-of-year exams – Exam 
1 (no technology, no rulesbook, 22%, 60 mins), 
Exam 2 (technology and rulesbook allowed, 44%, 
120 mins) 

UNITS 3 & 4

UNITS

FOR FURTHER INFORMATION
MATHEMATICS // See Miss Robinson or Mrs McCormack

MATHEMATICS 

MATHS METHODS

OVERVIEW

Mathematical Methods is a study of functions, graphs and algebra and the relation-
ships which exist between them. The subjects involve exploration of rates of change 
as well as some application of probability and statistics.

Mathematical Methods is NOT recom-
mended to students who have either not 
completed maths in year 10 at an exten-
sion level or who have struggled with al-
gebra in the past. Mathematical Methods 
covers a lot of content and only students 
willing and able to put the time in should 
select this subject.

WHO SHOULDN’T 
CHOOSE IT? 

There are four areas of 
study over the course, 
assessed throughout using 
three SACs. at the end of 
the year there are 2 exams 
covering the whole year’s 
work.

There are four areas of study covered over both 
Units 1 and 2 – each with a written test SAC or 
Application Task SAC as the assessment. Each 
topic is equally weighted. At the end of each 
semester is an exam that covers the whole 
semester’s work.

ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE BIOLOGY?

WHERE CAN THIS 
SUBJECT LEAD?
Branches of biology include botany, genet-
ics, immunology, microbiology, pharma-
cology and zoology. In addition, biology is 
applied in many fields of endeavour includ-
ing biotechnology, dentistry, ecology, edu-
cation, food science, forestry, health care, 
horticulture, medicine, optometry, physio-
therapy and veterinary science. Biologists 
also work in cross-disciplinary areas such 
as bushfire research, environmental man-
agement and conservation, forensic sci-
ence, geology, medical research and sports 
science.

Someone who:
• has an interest in the workings of the 

human body 
• wants a better understanding of 

where life came from and why it will 
certainly change in the future 

• is interested in studying health and/or 
medical sciences or any other aspect 
of the natural world 

• Course work 
• Topic tests 
• Practical Investigations 
• Investigation of an issue
• SACs 
• Exam

THE SCIENTIFIC POSTER
Each science subject requires that students 
spend a significant amount of time develop-
ing their own research project and to present 
this as a poster.

Format should include: title, introduction, 
methods, results, discussion, conclusion and 
references.

How do organisms function? 
How do living systems sustain life? 

We examine the cell as the functional unit of life and 
how single celled and multicellular organisms func-
tion. We analyse types of adaptations that enhance 
the organism’s survival and investigate ecosystems 
by exploring how living things interact with other  
living and non-living things.

How do living things stay 
alive? 

UNIT 1

• How does reproduction maintain the continuity of 
life? 
• How is inheritance explained? 

We focus on cell reproduction and the transmission 
of biological information from generation to genera-
tion. We use chromosome theory to explain, analyse 
and predict the inheritance of characteristics. We con-
sider the role of social and ethical issues in decision 
making about the inheritance of genetic conditions.

How is continuity of life 
maintained? 

UNIT 2

• How do cellular processes work? 
• How do cells communicate?   

We investigate the workings of the cell from several 
perspectives: the binding of enzymes and substrates, 
the response of receptors to signalling molecules and 
reactions between antigens and antibodies to high-
light the immune response. We explore the chemistry 
of cells by examining the nature of biochemical path-
ways, their components and energy transformations. 

How do cells maintain 
life? 

UNIT 3

• How are species related? 
• How do humans impact on biological processes? 

We consider the continual change and challenges to 
which life on earth has been subjected. We examine 
change in life over time using a variety of evidence. 
We examine the structural trends in the human fos-
sil record and the interrelationships between human 
biological and cultural evolution. The biological, so-
cial and ethical implications of DNA manipulation are 
also explored.

How does life change and 
respond to challenges 
over time? 

UNIT 4

UNITS

FOR FURTHER INFORMATION
SCIENCE // See Mrs Sutherland 

SCIENCE

BIOLOGY

OVERVIEW
VCE Biology allows students to investigate how life is sustained at a cellular, system, species 
and ecosystem level. As an increasingly diverse and evolving science, the new study design 
has a strong focus on molecular biology, including the nature and function of genetics and 
proteins in living organisms. There is also a strong focus on developing critical thinking and 
problem solving skills.  Students will develop the ability to ask their own questions and design 
experiments to investigate these questions. 



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE CHEMISTRY?

WHERE CAN THIS 
SUBJECT LEAD?
VCE Chemistry provides for continuing 
study pathways within the discipline and 
leads to a range of careers.
Branches of chemistry include organic 
chemistry, inorganic chemistry, analytical 
chemistry, physical chemistry and
biochemistry. In addition, chemistry is ap-
plied in many fields of endeavour including 
agriculture, bushfire research,
dentistry, dietetics, education, engineer-
ing, environmental sciences, forensic sci-
ence, forestry, horticulture, medicine,
metallurgy, meteorology, pharmacy, 
sports science, toxicology, veterinary sci-
ence and viticulture.

Someone who:
• has an interest in science
• wishes to find out more about how 

chemistry affects the way we live
• wishes to develop their  

knowledge in how we interact with 
the environment

UNITs 1 & 2
• course work
• practical activities
• topic tests
• research investigation (Unit 1)
• practical investigation (Unit 2)
• end of semester exam 

UNITS 3 & 4
• school assessed coursework (SACs)
• extended practical investigation
• end of year external exam

THE SCIENTIFIC POSTER
Each science subject requires that  
students spend a significant amount 
of time developing their own research  
project and to present this as a poster.
Format should include: title,  
introduction, methods, results, discussion,  
conclusion and references.

• How can knowledge of elements explain the properties 
of matter?
• How can the versatility of non-metals be explained?
• Research investigation
We investigate the chemical properties of a range of 
materials and explore and explain the relationships be-
tween properties, structure and bonding forces within 
and between particles. During practical investigation you  
determine the relative masses of elements and the compo-
sition of substances.

How can the diversity of 
materials be explained? 

UNIT 1

• How do substances interact with water?
• How are substances in water measured and analysed?
• Practical investigation
Water is the most widely used solvent on earth. We will 
explore the physical and chemical properties of water by
investigating solubility, concentration and pH. Important 
reactions such as precipitation, acid-base and redox will be 
explored in depth. You will apply a range of practical skills 
to determine concentrations of chemical contaminants 
and explain observations and data from experiments.

What makes water such 
a unique chemical?

UNIT 2

• What are the options for energy production?
• How can the yield of a chemical product be optimised?
We compare and evaluate different chemical energy re-
sources, including fossil fuels, biofuels, galvanic cells and 
fuel cells. We investigate the combustion of fuels and  
analyse manufacturing processes with reference to factors 
that influence their reaction rates and extent.
You use the language and conventions of chemistry  
including symbols, units, chemical formulas and equations 
to represent and explain observations and data collected 
from experiments, and to discuss chemical phenomena.

How can chemical  
processes be designed 
to optimise efficiency? 

UNIT 3

• How can the diversity of carbon compounds be  
      explained and categorised?
•  What is the chemistry of food?
We study the ways in which organic structures are repre-
sented and named. We process data from instrumental
analyses of organic compounds to deduce organic struc-
tures, and perform volumetric analyses to determine the 
concentrations of organic chemicals. We investigate key 
food molecules through an exploration of their chemical 
structures, the reactions in which they are broken down 
and the reactions in which they are rebuilt to form new 
molecules. 

How are organic  
compounds categorised, 
analysed and used?

UNIT 4

UNITS

FOR FURTHER INFORMATION
SCIENCE // See Mr K. 

SCIENCE

CHEMISTRY

OVERVIEW
Chemistry explores and explains the composition and behaviour of matter 
and the chemical processes that occur on Earth and beyond. Chemical models 
and theories are used to describe and explain known chemical reactions and 
processes. Chemistry underpins the production and development of energy, 
the maintenance of clean air and water, the production of food, medicines 
and new materials, and the treatment of wastes.



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE CHEMISTRY?

WHERE CAN THIS 
SUBJECT LEAD?
VCE Chemistry provides for continuing 
study pathways within the discipline and 
leads to a range of careers.
Branches of chemistry include organic 
chemistry, inorganic chemistry, analytical 
chemistry, physical chemistry and
biochemistry. In addition, chemistry is ap-
plied in many fields of endeavour including 
agriculture, bushfire research,
dentistry, dietetics, education, engineer-
ing, environmental sciences, forensic sci-
ence, forestry, horticulture, medicine,
metallurgy, meteorology, pharmacy, 
sports science, toxicology, veterinary sci-
ence and viticulture.

Someone who:
• has an interest in science
• wishes to find out more about how 

chemistry affects the way we live
• wishes to develop their  

knowledge in how we interact with 
the environment

UNITs 1 & 2
• course work
• practical activities
• topic tests
• research investigation (Unit 1)
• practical investigation (Unit 2)
• end of semester exam 

UNITS 3 & 4
• school assessed coursework (SACs)
• extended practical investigation
• end of year external exam

THE SCIENTIFIC POSTER
Each science subject requires that  
students spend a significant amount 
of time developing their own research  
project and to present this as a poster.
Format should include: title,  
introduction, methods, results, discussion,  
conclusion and references.

• How can knowledge of elements explain the properties 
of matter?
• How can the versatility of non-metals be explained?
• Research investigation
We investigate the chemical properties of a range of 
materials and explore and explain the relationships be-
tween properties, structure and bonding forces within 
and between particles. During practical investigation you  
determine the relative masses of elements and the compo-
sition of substances.

How can the diversity of 
materials be explained? 

UNIT 1

• How do substances interact with water?
• How are substances in water measured and analysed?
• Practical investigation
Water is the most widely used solvent on earth. We will 
explore the physical and chemical properties of water by
investigating solubility, concentration and pH. Important 
reactions such as precipitation, acid-base and redox will be 
explored in depth. You will apply a range of practical skills 
to determine concentrations of chemical contaminants 
and explain observations and data from experiments.

What makes water such 
a unique chemical?

UNIT 2

• What are the options for energy production?
• How can the yield of a chemical product be optimised?
We compare and evaluate different chemical energy re-
sources, including fossil fuels, biofuels, galvanic cells and 
fuel cells. We investigate the combustion of fuels and  
analyse manufacturing processes with reference to factors 
that influence their reaction rates and extent.
You use the language and conventions of chemistry  
including symbols, units, chemical formulas and equations 
to represent and explain observations and data collected 
from experiments, and to discuss chemical phenomena.

How can chemical  
processes be designed 
to optimise efficiency? 

UNIT 3

• How can the diversity of carbon compounds be  
      explained and categorised?
•  What is the chemistry of food?
We study the ways in which organic structures are repre-
sented and named. We process data from instrumental
analyses of organic compounds to deduce organic struc-
tures, and perform volumetric analyses to determine the 
concentrations of organic chemicals. We investigate key 
food molecules through an exploration of their chemical 
structures, the reactions in which they are broken down 
and the reactions in which they are rebuilt to form new 
molecules. 

How are organic  
compounds categorised, 
analysed and used?

UNIT 4

UNITS

FOR FURTHER INFORMATION
SCIENCE // See Mr K. 

SCIENCE

CHEMISTRY

OVERVIEW
Chemistry explores and explains the composition and behaviour of matter 
and the chemical processes that occur on Earth and beyond. Chemical models 
and theories are used to describe and explain known chemical reactions and 
processes. Chemistry underpins the production and development of energy, 
the maintenance of clean air and water, the production of food, medicines 
and new materials, and the treatment of wastes.

ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE  

ENVIRONMENTAL SCIENCE?

WHERE CAN THIS 
SUBJECT LEAD?
VCE Environmental Science provides for 
continuing study pathways within the field 
and leads to a range of
careers. Diverse areas of employment 
range from design, including landscape or 
building architecture, engineering
and urban planning, environmental con-
sultancy and advocacy, which may involve 
employment in air, water and/or
soil quality monitoring and control, agri-
culture, construction, mining and property 
management and water quality
engineering. Environmental scientists also 
work in cross-disciplinary areas such as 
bushfire research, environmental
management and conservation, geology 
and oceanography.

Someone who:
• has an interest in science
• wishes to find out more about eco-

systems, biodiversity and the environ-
ment.

• wishes to develop their  
knowledge in how we interact with 
the environment

• school assessed coursework (SACs)
• practical investigation
• end of year external exam

THE SCIENTIFIC POSTER
Each science subject requires that  
students spend a significant amount 
of time developing their own research  
project and to present this as a poster.
Format should include: title,  
introduction, methods, results, discussion,  
conclusion and references.

In this unit students examine Earth as a set of four interact-
ing systems: the atmosphere, biosphere, hydrosphere
and lithosphere. Students apply a systems perspective 
when exploring the physical requirements for life in terms
of inputs and outputs, and consider the effects of natural 
and human-induced changes in ecosystems. They
investigate the physical environment and its components, 
the function of local ecosystems and the interactions
that occur in and between ecological components over dif-
ferent timescales. Students consider how the components 
of local ecosystems can be monitored and measured.

How are Earth’s systems 
connected? 

UNIT 1

In this unit students explore the concept of pollution and 
associated impacts on Earth’s four systems. They distin-
guish between wastes, contaminants and pollutants and 
examine the characteristics, measurement and manage-
ment of pollution. They analyse the effects of pollutants 
on the health of humans and the environment over time. 
Students consider the rules for use, treatment and dispos-
al of pollutants and evaluate the different perspectives of 
those affected and consider how values, beliefs and evi-
dence affect environmental decision making. 

How can pollution be 
managed?

UNIT 2

In this unit students focus on environmental management 
through the examination and application of sustainability
principles. They explore the value and management of the 
biosphere by examining the concept of biodiversity and
the services provided to all living things. They analyse the 
processes that threaten biodiversity and apply scientific
principles in evaluating biodiversity management strate-
gies for a selected threatened endemic species. Students
use a selected environmental science case study with refer-
ence to the principles of sustainability and environmental
management to explore management at an Earth systems 
scale.

How can biodiversity 
and development be  
sustained?

UNIT 3

In this unit students analyse the social and environmental 
impacts of energy production and use on society and the
environment. They explore interacting systems and living 
organisms that influence climate and consider long-term 
consequences of energy production and use. Students 
examine principles associated with energy, and consider 
how science can be used to reduce the impacts of energy 
production and use. They distinguish between natural and 
enhanced greenhouse effects and discuss their impacts 
on living things and the environment, including climate 
change. 

How can the impacts of 
human energy use be  
reduced? 

UNIT 4

UNITS

FOR FURTHER INFORMATION
SCIENCE // See Mr K. or Mrs Sutherland

SCIENCE

ENVIRONMENTAL 
SCIENCE

OVERVIEW
Environmental science is an interdisciplinary science that explores 
the interactions and interconnectedness between humans and their 
environments and analyses the functions of both living and non-living 
elements that sustain Earth systems. 



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE PHYSICS?

WHERE CAN THIS 
SUBJECT LEAD?
VCE Physics provides for continuing study 
pathways within the discipline and leads 
to a range of careers.
Physicists may undertake research and 
development in specialist areas including 
acoustics, astrophysics and cosmology,  
atmospheric physics, computational  
physics, education, energy research,  
engineering, instrumentation, lasers 
and photonics, medical physics, nuclear  
science, optics, pyrotechnics and  
radiography. 
Physicists also work in cross-disciplinary  
areas such as bushfire research,  
climate science, forensic science, geology,  
materials science, neuroscience and sports 
science.

Someone who:
• enjoys understanding theories and 

applying these to different situations
• has an interest in understanding how 

things work, from the creation of 
rainbows and how the eye works, to 
the electricity that is provided to our 
homes

• wishes to understand the very nature 
of all matter of the universe

• has a good grasp of Maths 

• course work
• topic tests
• assignments
• practical investigation (Unit 2)
• end of semester exam

THE SCIENTIFIC POSTER
Each science subject requires that  
students spend a significant amount 
of time developing their own research  
project and to present this as a poster.

Format should include: title, introduc-
tion, methods, results, discussion,  
conclusion and references.

• How can thermal effects be explained?
• How do electric circuits work?
• What is matter and how is it formed?
We explore how physics explains phenomena, at various 
scales, which are not always visible to the unaided human 
eye. We consider thermal concepts by investigating heat, 
probe common analogies used to explain electricity and 
consider the origins and formation of matter. We examine 
the motion of electrons and explore current scientifically 
accepted theories that explain how matter and energy 
have changed since the origins of the universe.

What ideas explain the 
physical world? 

UNIT 1

• How can motion be described and explained?
• Options: Twelve options are available for selection in 
area of study 2. 
• Practical investigation
We investigate the ways in which forces are involved both 
in moving objects and in keeping objects stationary. You 
design and conduct your own experiments and, by using 
your own data and observations, draw conclusions to  
describe and explain motion.

What do experiments  
reveal about the physical 
world? 

UNIT 2

• How do things move without contact?
• How are fields used to move electrical energy?  
• How fast can things go?  
We explore the importance of energy in explaining and de-
scribing the physical world. We examine the production of 
electricity and its delivery to homes, and the interactions, 
effects and applications of gravitational, electric and mag-
netic fields.
We use Newton’s laws to investigate motion, and are intro-
duced to Einstein’s theories. You consider how developing 
technologies can challenge existing explanations of the 
physical world. You design and undertake investigations 
involving at least two continuous independent variables.

How do fields explain 
motion and electricity? 

UNIT 3

• How can waves explain the behaviour of light?
• How are light and matter similar?
• Practical investigation
We explore the use of wave and particle theories to model 
the properties of light and matter. We examine how the 
concept of the wave is used to explain the nature of light. 
You further investigate light by using a particle model to 
explain its behaviour. A wave model is also used to explain 
the behaviour of matter which enables students to con-
sider the relationship between light and matter.

How can two  
contradictory models 
explain both light
and matter?

UNIT 4

UNITS

FOR FURTHER INFORMATION
SCIENCE // See Mr K. 

SCIENCE

PHYSICS

OVERVIEW
Physics is a natural science based on observations, experiments, measurements and 
mathematical analysis with the purpose of finding quantitative explanations for phenomena 
occurring from the subatomic scale through to the planets, stellar systems and galaxies in 
the Universe. 

In VCE Physics students develop a range of inquiry skills involving practical experimentation 
and research, analytical skills including critical and creative thinking, and communication 
skills. Students use scientific skills and understanding to analyse contemporary physics-relat-
ed issues and to communicate their views from an informed position. 



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE PHYSICS?

WHERE CAN THIS 
SUBJECT LEAD?
VCE Physics provides for continuing study 
pathways within the discipline and leads 
to a range of careers.
Physicists may undertake research and 
development in specialist areas including 
acoustics, astrophysics and cosmology,  
atmospheric physics, computational  
physics, education, energy research,  
engineering, instrumentation, lasers 
and photonics, medical physics, nuclear  
science, optics, pyrotechnics and  
radiography. 
Physicists also work in cross-disciplinary  
areas such as bushfire research,  
climate science, forensic science, geology,  
materials science, neuroscience and sports 
science.

Someone who:
• enjoys understanding theories and 

applying these to different situations
• has an interest in understanding how 

things work, from the creation of 
rainbows and how the eye works, to 
the electricity that is provided to our 
homes

• wishes to understand the very nature 
of all matter of the universe

• has a good grasp of Maths 

• course work
• topic tests
• assignments
• practical investigation (Unit 2)
• end of semester exam

THE SCIENTIFIC POSTER
Each science subject requires that  
students spend a significant amount 
of time developing their own research  
project and to present this as a poster.

Format should include: title, introduc-
tion, methods, results, discussion,  
conclusion and references.

• How can thermal effects be explained?
• How do electric circuits work?
• What is matter and how is it formed?
We explore how physics explains phenomena, at various 
scales, which are not always visible to the unaided human 
eye. We consider thermal concepts by investigating heat, 
probe common analogies used to explain electricity and 
consider the origins and formation of matter. We examine 
the motion of electrons and explore current scientifically 
accepted theories that explain how matter and energy 
have changed since the origins of the universe.

What ideas explain the 
physical world? 

UNIT 1

• How can motion be described and explained?
• Options: Twelve options are available for selection in 
area of study 2. 
• Practical investigation
We investigate the ways in which forces are involved both 
in moving objects and in keeping objects stationary. You 
design and conduct your own experiments and, by using 
your own data and observations, draw conclusions to  
describe and explain motion.

What do experiments  
reveal about the physical 
world? 

UNIT 2

• How do things move without contact?
• How are fields used to move electrical energy?  
• How fast can things go?  
We explore the importance of energy in explaining and de-
scribing the physical world. We examine the production of 
electricity and its delivery to homes, and the interactions, 
effects and applications of gravitational, electric and mag-
netic fields.
We use Newton’s laws to investigate motion, and are intro-
duced to Einstein’s theories. You consider how developing 
technologies can challenge existing explanations of the 
physical world. You design and undertake investigations 
involving at least two continuous independent variables.

How do fields explain 
motion and electricity? 

UNIT 3

• How can waves explain the behaviour of light?
• How are light and matter similar?
• Practical investigation
We explore the use of wave and particle theories to model 
the properties of light and matter. We examine how the 
concept of the wave is used to explain the nature of light. 
You further investigate light by using a particle model to 
explain its behaviour. A wave model is also used to explain 
the behaviour of matter which enables students to con-
sider the relationship between light and matter.

How can two  
contradictory models 
explain both light
and matter?

UNIT 4

UNITS

FOR FURTHER INFORMATION
SCIENCE // See Mr K. 

SCIENCE

PHYSICS

OVERVIEW
Physics is a natural science based on observations, experiments, measurements and 
mathematical analysis with the purpose of finding quantitative explanations for phenomena 
occurring from the subatomic scale through to the planets, stellar systems and galaxies in 
the Universe. 

In VCE Physics students develop a range of inquiry skills involving practical experimentation 
and research, analytical skills including critical and creative thinking, and communication 
skills. Students use scientific skills and understanding to analyse contemporary physics-relat-
ed issues and to communicate their views from an informed position. 

ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE PSYCHOLOGY?

WHERE CAN THIS 
SUBJECT LEAD?
VCE Psychology provides for continuing 
study pathways within the discipline and 
leads to a range of careers.
Opportunities may involve working with 
children, adults, families and communities 
in a variety of settings. Fields of applied 
psychology include educational, environ-
mental, forensic, health, sport and  or-
ganisational psychology. Specialist fields 
of psychology include counselling and 
clinical contexts, as well as neuropsychol-
ogy, social psychology and developmen-
tal psychology. Psychologists also work 
in cross-disciplinary areas such as medical  
research or as part of on-going or 
emergency support services.

Someone who is interested in:
• human behaviour, the way we think, 

learn, and relate and how we become 
the ‘person’ we are

• studying areas of health, health sci-
ence, or health promotion

• using scientific method to establish 
what we know about human behav-
iour

UNITs 1 & 2
• course work
• topic tests
• research investigation (Unit 1)
• practical investigation (Unit 2)
• end of semester exam
UNITS 3 & 4
• course work
• topic tests
• end of year exam

THE SCIENTIFIC POSTER
Each science subject requires that  
students spend a significant amount 
of time developing their own research  
project and to present this as a poster.
Format should include: title,  
introduction, methods, results, discussion,  
conclusion and references.

• How does the brain function?
• What influences psychological development?
• Student-directed research investigation
We investigate the structure and functioning of the human 
brain and the role it plays in the overall functioning of the
human nervous system. We consider the complex nature 
of psychological development and examine the develop-
ment of different psychological models and theories used 
to predict and explain the development of thoughts,  
feelings and behaviours.

How are behaviour 
and mental processes 
shaped?

UNIT 1

•What influences a person’s perception of the world?
•How are people influenced to behave in particular ways?
•Student-directed practical investigation
We investigate how perception of stimuli enables a person 
to interact with the world around them and how their
perception of stimuli can be distorted. We evaluate the role 
social cognition plays in a person’s attitudes, perception
of themselves and relationships with others and explore 
a variety of factors and contexts that can influence the  
behaviour of an individual and groups.

How do external factors 
influence behaviour and
mental processes?

UNIT 2

We focus on the study of the relationship between 
the brain and the mind through examining the basis of  
consciousness, behaviour, cognition and memory. We 
study the structure and functioning of the human brain 
and nervous system, and explore the nature of conscious-
ness and altered states of consciousness including sleep.
We consider the function of the nervous system in  
memory and investigate the ways in which information is 
processed, stored and utilised. We also explore conscious-
ness, behaviour, the human brain and memory

The Conscious Self

UNIT 3

We focus on the interrelationship between learning, the 
brain and its response to experiences, and behaviour.
This includes an understanding of the mechanisms of 
learning and the cognitive processes that affect readiness 
for learning. You build on your conceptual understanding 
of learning to consider it as one of several important fac-
ets involved in the analysis of mental health and illness. 
We consider different concepts of normality, and learn to 
differentiate between normal responses and mental disor-
ders. You analyse research methodologies associated with 
classic and contemporary theories, studies and models,
and consider the associated ethical issues.

Brain, Behaviour and  
Experience

UNIT 4

UNITS

FOR FURTHER INFORMATION
SCIENCE // See Mr Turner. 

SCIENCE

PSYCHOLOGY

OVERVIEW
VCE Psychology enables students to explore how people think, feel and behave. 
The study explores the connection between the brain and behaviour by focusing on 
several key interrelated aspects of the discipline: the interplay between genetics and 
environment, individual differences and group dynamics, sensory perception and 
awareness, memory and learning, and mental health. Students examine classical and 
contemporary research and the use of imaging technologies, models and theories 
to understand how knowledge in psychology has evolved and continues to evolve in 
response to new evidence and discoveries. 



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE ACCOUNT-
ING?

WHERE CAN THIS 
SUBJECT LEAD?
VCE Accounting prepares students for 
a university or TAFE vocational study 
pathway to commerce, management 
and accounting, leading to careers 
in areas such as financial accounting, 
management accounting, forensic/in-
vestigative accounting, taxation, envi-
ronmental accounting, management 
and corporate or personal financial 
planning.

Someone who is: 
• looking to study Business, Com-

merce, Finance or management 
related courses

• considering a trade or has an in-
terest in going into business for 
themselves

Units 1 & 2
• Structured questions 
• Case studies
• SACs
• Exam

Units 3 & 4
• SACs 
• External exam

This unit explores the establishment of a business and the role of ac-
counting in the determination of business success or failure. In this, 
it considers the importance of accounting information to stakehold-
ers. Students analyse, interpret and evaluate the performance of the 
business using financial and non-financial information. They use these 
evaluations to make recommendations regarding the suitability of a 
business as an investment.
Students record financial data and prepare reports for service busi-
nesses owned by sole proprietors. 

UNIT 1

In this unit students develop their knowledge of the accounting pro-
cess for sole proprietors operating a trading business, with a focus 
on inventory, accounts receivable, accounts payable and non-current 
assets. Students use manual processes and ICT, including spread-
sheets, to prepare historical and budgeted accounting reports. Stu-
dents analyse and evaluate the performance of the business relating 
to inventory, accounts receivable, accounts payable and non-current 
assets. They use relevant financial and other information to predict, 
budget and compare the potential effects of alternative strategies on 
the performance of the business. Using these evaluations, students 
develop and suggest to the owner strategies to improve business 
performance.

UNIT 2

This unit focuses on financial accounting for a trading business owned 
by a sole proprietor, and highlights the role of accounting as an infor-
mation system. Students use the double entry system of recording 
financial data and prepare reports using the accrual basis of account-
ing and the perpetual method of inventory recording.
Students develop their understanding of the accounting processes 
for recording and reporting and consider the effect of decisions made 
on the performance of the business. They interpret reports and infor-
mation presented in a variety of formats and suggest strategies to 
the owner to improve the performance of the business.

UNIT 3

In this unit students further develop their understanding of account-
ing for a trading business owned by a sole proprietor and the role of 
accounting as an information system. Students use the double entry 
system of recording financial data, and prepare reports using the ac-
crual basis of accounting and the perpetual method of inventory re-
cording. Both manual methods and ICT are used to record and report.
Students extend their understanding of the recording and reporting 
process with the inclusion of balance day adjustments and alternative 
depreciation methods. They investigate both the role and importance 
of budgeting in decision-making for a business. They analyse and in-
terpret accounting reports and graphical representations to evaluate 
the performance of a business. From this evaluation, students sug-
gest strategies to business owners to improve business performance.

UNIT 4

UNITS

FOR FURTHER INFORMATION
HUMANITIES // See Mrs Allsop

HUMANITIES

ACCOUNTING

OVERVIEW
VCE Accounting explores the financial recording, reporting, analysis and decision-
making processes of a sole proprietor small business. Students study both theo-
retical and practical aspects of accounting. They collect, record, report and analyse 
financial data, and report, classify, verify and interpret accounting information, us-
ing both manual methods and information and communications technology (ICT).
Students apply critical thinking skills to a range of business situations to model alter-
native outcomes and to provide accounting advice to business owners.

Role of 
accounting in 
business

Accounting and  
decision-making 
for a trading 
business

Financial 
accounting for a 
trading business

Recording, 
reporting, 
budgeting and  
decision-making



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE ACCOUNT-
ING?

WHERE CAN THIS 
SUBJECT LEAD?
VCE Accounting prepares students for 
a university or TAFE vocational study 
pathway to commerce, management 
and accounting, leading to careers 
in areas such as financial accounting, 
management accounting, forensic/in-
vestigative accounting, taxation, envi-
ronmental accounting, management 
and corporate or personal financial 
planning.

Someone who is: 
• looking to study Business, Com-

merce, Finance or management 
related courses

• considering a trade or has an in-
terest in going into business for 
themselves

Units 1 & 2
• Structured questions 
• Case studies
• SACs
• Exam

Units 3 & 4
• SACs 
• External exam

This unit explores the establishment of a business and the role of ac-
counting in the determination of business success or failure. In this, 
it considers the importance of accounting information to stakehold-
ers. Students analyse, interpret and evaluate the performance of the 
business using financial and non-financial information. They use these 
evaluations to make recommendations regarding the suitability of a 
business as an investment.
Students record financial data and prepare reports for service busi-
nesses owned by sole proprietors. 

UNIT 1

In this unit students develop their knowledge of the accounting pro-
cess for sole proprietors operating a trading business, with a focus 
on inventory, accounts receivable, accounts payable and non-current 
assets. Students use manual processes and ICT, including spread-
sheets, to prepare historical and budgeted accounting reports. Stu-
dents analyse and evaluate the performance of the business relating 
to inventory, accounts receivable, accounts payable and non-current 
assets. They use relevant financial and other information to predict, 
budget and compare the potential effects of alternative strategies on 
the performance of the business. Using these evaluations, students 
develop and suggest to the owner strategies to improve business 
performance.

UNIT 2

This unit focuses on financial accounting for a trading business owned 
by a sole proprietor, and highlights the role of accounting as an infor-
mation system. Students use the double entry system of recording 
financial data and prepare reports using the accrual basis of account-
ing and the perpetual method of inventory recording.
Students develop their understanding of the accounting processes 
for recording and reporting and consider the effect of decisions made 
on the performance of the business. They interpret reports and infor-
mation presented in a variety of formats and suggest strategies to 
the owner to improve the performance of the business.

UNIT 3

In this unit students further develop their understanding of account-
ing for a trading business owned by a sole proprietor and the role of 
accounting as an information system. Students use the double entry 
system of recording financial data, and prepare reports using the ac-
crual basis of accounting and the perpetual method of inventory re-
cording. Both manual methods and ICT are used to record and report.
Students extend their understanding of the recording and reporting 
process with the inclusion of balance day adjustments and alternative 
depreciation methods. They investigate both the role and importance 
of budgeting in decision-making for a business. They analyse and in-
terpret accounting reports and graphical representations to evaluate 
the performance of a business. From this evaluation, students sug-
gest strategies to business owners to improve business performance.

UNIT 4

UNITS

FOR FURTHER INFORMATION
HUMANITIES // See Mrs Allsop

HUMANITIES

ACCOUNTING

OVERVIEW
VCE Accounting explores the financial recording, reporting, analysis and decision-
making processes of a sole proprietor small business. Students study both theo-
retical and practical aspects of accounting. They collect, record, report and analyse 
financial data, and report, classify, verify and interpret accounting information, us-
ing both manual methods and information and communications technology (ICT).
Students apply critical thinking skills to a range of business situations to model alter-
native outcomes and to provide accounting advice to business owners.

Role of 
accounting in 
business

Accounting and  
decision-making 
for a trading 
business

Financial 
accounting for a 
trading business

Recording, 
reporting, 
budgeting and  
decision-making

ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE BUSINESS 
MANAGEMENT?

WHERE CAN THIS 
SUBJECT LEAD?

The study of Business Management
leads to opportunities across all facets of 
the business and management field such 
as small business owner, project manag-
er, human resource manager, operations 
manager or executive manager. Further 
study can lead to specialisation in areas 
such as marketing, public relations and 
event management.

Someone who:
• wishes to pursue a tertiary course in 

Commerce, Economics or Accounting
• Is more practically minded who may 

wish to work for a business after leav-
ing school via apprenticeships or a vo-
cational pathway, with the ultimate 
goal of owning and running their own 
business

• case study analysis
• short answer questions
• research tasks
• topic tests
• semester exams (Units 1 and 2)
• end of year external exam (Units 3 and 4) Businesses of all sizes are major contributors to the eco-

nomic and social wellbeing of a nation. Therefore how
businesses are formed and the fostering of conditions un-
der which new business ideas can emerge are vital for a
nation’s wellbeing. Taking a business idea and planning 
how to make it a reality are the cornerstones of economic
and social development. We explore the factors affecting 
business ideas and the internal and external environments 
within which businesses operate, and the effect of these 
on planning a business.

Planning a Business

UNIT 1

Our focus is on the establishment phase of a business’s 
life. Establishing a business involves complying with legal
requirements as well as making decisions about how best 
to establish a system of financial record keeping, staff the
business and establish a customer base. We examine the 
legal requirements that must be satisfied to establish a
business. You investigate the essential features of effective 
marketing and consider the best way to meet the needs of 
the business in terms of staffing and financial record keep-
ing. We analyse various management practices in this area
by applying this knowledge to contemporary business case 
studies from the past four years.

Establishing a Business
UNIT 2

We explore the key processes and issues concerned with 
managing a business efficiently and effectively to achieve
the business objectives. You examine the different types 
of businesses and their respective objectives. We consider
corporate culture, management styles, management skills 
and the relationship between each of these. We investi-
gate strategies to manage both staff and business opera-
tions to meet objectives. You develop an understanding of 
the complexity and challenge of managing businesses and 
through the use of contemporary business case studies 
have the opportunity to compare theoretical perspectives 
with current practice. 

Managing a Business

UNIT 3

Businesses are under constant pressure to adapt and 
change to meet their objectives. We consider the  
importance of reviewing key performance indicators to  
determine current performance and the strategic man-
agement necessary to position  a business for the future.  
We study a theoretical model to undertake change, and 
consider a variety of strategies to manage change in the 
most efficient and effective way to improve business  
performance. You investigate the importance of leader-
ship in change management. Using a contemporary busi-
ness case study, you evaluate business practice against 
theory.

Transforming a Business

UNIT 4

UNITS

FOR FURTHER INFORMATION
HUMANITIES // See Mrs McKenzie or Mrs Allsop 

HUMANITIES

BUSINESS MANAGEMENT

OVERVIEW
Australian society consists of a wide variety of business organisations in terms of size, 
ownership, objectives, resources and location. These organisations are managed by 
people who establish systems and processes to achieve a range of objectives. VCE 
Business Management examines the ways in which people at various levels within a 
business manage resources to achieve the objectives of the organisation.



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE HISTORY?

WHERE CAN THIS 
SUBJECT LEAD?
Skills of History are those required in 
tertiary eduaction, thus students can 
undertake further studies in History 
as part of a range of courses including 
Arts, Law and Journalism. Students 
with strong results in History could 
consider careers in areas such as:-

Film and Television, Law, Commerce, 
Politics, Education, Creative Arts, 
Publishing, Military and Defence, 
Government, Technology,

Someone who:
• is interested in knowing about the 

world.
• is interested in current aff airs, Social 

Science, History, Politics and Culture.
• has strong literacy and language 

skills, and who likes to analyse diff er-
ent forms of texts

• researching careers in archaeology, 
anthropology, foreign aff airs, politics, 
writing, the law, journalism, public

• service, social, cultural and military 
history and sociology

• Extended responses
• Visual and documentary analyses
• Historical interpretations
• Essays
• End of year external exam Students explore the nature of political, social and cultural 

change in the period between the world wars. They inves-
tigate the impact of the treaties which ended the World 
War One and which redrew the map of Europe and broke 
up the former empires, as well as new ideologies and in 
some countries the consequent oppression and persecu-
tion of certain groups, the most extreme case being the 
Holocaust of Nazi Germany.

Twentieth Century 
history 1918–1939

UNIT 1

Students explore the nature and impact of the Cold War 
and challenges and changes to existing political, economic 
and social arrangements in the second half of the twenti-
eth century. They investigate the ways in which traditional 
ideas, values and political systems were challenged and 
changed, as well as the consequences of this for nations 
and people in a range of contexts. 

Twentieth Century 
history 1945–2000

UNIT 2

Students begin by analysing the long-term causes and 
short-term triggers of revolution, including but not lim-
ited to the role of Louis XVI and Marie Antoinette and the 
storming of the Bastille. Students then analyse the con-
sequences of the revolution and evaluate the extent to 
which it brought change to society, including the abolish-
ment of absolute monarchy, the use of capital punishment 
and the policy of ‘terror until peace’. 

The French Revolution 
(1774-1795)

UNIT 3

Students begin by analysing the long-term causes and 
short-term triggers of revolution, including the role of Tsar 
Nicholas II and Lenin, and the formation of Bloody Sunday. 
Students then analyse the consequences of the revolution 
and evaluate the extent to which it brought change to so-
ciety, including the dissolution of political opposition and 
the creation War Communism and the Red Terror. 

The Russian Revolution 
(1896-1927)

UNIT 4

UNITS

FOR FURTHER INFORMATION
HUMANITIES // See Miss Duncan or Mrs Burrows

HUMANITIES

HISTORY

OVERVIEW
History assists students to understand themselves and their world. 
They broaden their perspective by examining people, groups, 
events, ideas and movements. Students will develop social, political, 
economic and cultural understanding of the world around them.
They will examine a range of historians’ interpretations about key events to form 
their own opinions and recognise that the way in which we understand the past 
informs decision-making in the present.

Usually, in Units 1 and 2 students study Twentieth Century history, and in Units 3 and 
4 they study Revolutions. However, an alternative study design may be negotiated 
between classroom teacher and students, or if Units 1 and 2 are in a class that is 
combined with Units 3 and 4.

Students will study the French Revolution in Semester One and the Russian Revolu-
tion in Semester Two. They will be required to respond to both revolutions on the 
end of year exam.

Units 1 & 2

Units 3 & 4

• Historical inquiries
• Analyses of primary sources
• Analyses of historical interpretations
• Essays
• End of semester exam



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE  

INDUSTRY & ENTERPRISE?

WHERE CAN THIS 
SUBJECT LEAD?

•No Unit 3 or 4 undertaken at Tallangatta 
   Secondary College

•Unit is closely linked to VCAL – meets            
   the  Work Related unit
•Provides a VCE unit 1 & 2 – counts 
   towards 16 units needed for VCE
•Develops employability skills
•Provides opportunity to investigate 
   possible pathways

Someone who:
• has an interest in the current work 

climate in Australia and the world
• wishes to find out more about ca-

reer pathways 
• wishes to develop their  

understanding of enterprising  
behaviour in the workplace

•Career and workplace investigation
•Multimedia presentation
•Essasy
•Test
•Portfolio
•Industry investigation and profile

Outcome 1 - Building a career pathway
Students investigate career pathways and 
analyse current and future work options 

Are of Study 2 – Developing work related skills
Students explain the entry-level requirements for 
obtaining work in a selected industry, and discuss 
the importance of developing personal work-related 
skills. 35 hours of work placement is required.

Area of Study 3 – Workplace effectiveness
Students explain a work-related issue for a selected 
occupation in a specific workplace, and discuss ways 
that work-related skills may be used to deal with this 
issue.

Workplace participation
UNIT 1

Area of Study 1 – Enterprising individuals and lead-
ership
Students will identify and discuss enterprising be-
haviour in individuals and explain the relationship 
between enterprising behaviour and leadership

Area of Study 2 – Enterprise and innovation in in-
dustry
Students will describe the characteristics of a select-
ed industry, evaluate the extent to which enterpris-
ing behaviours are applied in selected work settings 
within this industry, and explain the role of work re-
lated skills in supporting innovation in industry.

Area of Study 2 – Industry issues
Students analyse the impact of one or more signifi-
cant issue/s on an Australian industry and discuss 
how the industry has responded to the issue/s in an 
enterprising way.

Being enterprising

UNIT 2

UNITS

FOR FURTHER INFORMATION
// See Mrs McKenzie 

INDUSTRY & 
ENTERPRISE

OVERVIEW
This study enables students to:
•Understand, develop and demonstrate work-related skills in order to participate                        
    effectively within a local or global setting
•Develop personal career goals and pathways
•Use experience from appropriate work settings to develop their own values in relation to  
    work
•Develop individual enterprising behaviour in personal, work, social and community 
    settings
•Consider the development of enterprise culture in work
•Develop an informed view about changes occurring in Australian industry with reference   
   to emerging issues, new perspectives and future challenges which have a direct impact on 
   work.

ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE HISTORY?

WHERE CAN THIS 
SUBJECT LEAD?
Skills of History are those required in 
tertiary eduaction, thus students can 
undertake further studies in History 
as part of a range of courses including 
Arts, Law and Journalism. Students 
with strong results in History could 
consider careers in areas such as:-

Film and Television, Law, Commerce, 
Politics, Education, Creative Arts, 
Publishing, Military and Defence, 
Government, Technology,

Someone who:
• is interested in knowing about the 

world.
• is interested in current aff airs, Social 

Science, History, Politics and Culture.
• has strong literacy and language 

skills, and who likes to analyse diff er-
ent forms of texts

• researching careers in archaeology, 
anthropology, foreign aff airs, politics, 
writing, the law, journalism, public

• service, social, cultural and military 
history and sociology

• Extended responses
• Visual and documentary analyses
• Historical interpretations
• Essays
• End of year external exam Students explore the nature of political, social and cultural 

change in the period between the world wars. They inves-
tigate the impact of the treaties which ended the World 
War One and which redrew the map of Europe and broke 
up the former empires, as well as new ideologies and in 
some countries the consequent oppression and persecu-
tion of certain groups, the most extreme case being the 
Holocaust of Nazi Germany.

Twentieth Century 
history 1918–1939

UNIT 1

Students explore the nature and impact of the Cold War 
and challenges and changes to existing political, economic 
and social arrangements in the second half of the twenti-
eth century. They investigate the ways in which traditional 
ideas, values and political systems were challenged and 
changed, as well as the consequences of this for nations 
and people in a range of contexts. 

Twentieth Century 
history 1945–2000

UNIT 2

Students begin by analysing the long-term causes and 
short-term triggers of revolution, including but not lim-
ited to the role of Louis XVI and Marie Antoinette and the 
storming of the Bastille. Students then analyse the con-
sequences of the revolution and evaluate the extent to 
which it brought change to society, including the abolish-
ment of absolute monarchy, the use of capital punishment 
and the policy of ‘terror until peace’. 

The French Revolution 
(1774-1795)

UNIT 3

Students begin by analysing the long-term causes and 
short-term triggers of revolution, including the role of Tsar 
Nicholas II and Lenin, and the formation of Bloody Sunday. 
Students then analyse the consequences of the revolution 
and evaluate the extent to which it brought change to so-
ciety, including the dissolution of political opposition and 
the creation War Communism and the Red Terror. 

The Russian Revolution 
(1896-1927)

UNIT 4

UNITS

FOR FURTHER INFORMATION
HUMANITIES // See Miss Duncan or Mrs Burrows

HUMANITIES

HISTORY

OVERVIEW
History assists students to understand themselves and their world. 
They broaden their perspective by examining people, groups, 
events, ideas and movements. Students will develop social, political, 
economic and cultural understanding of the world around them.
They will examine a range of historians’ interpretations about key events to form 
their own opinions and recognise that the way in which we understand the past 
informs decision-making in the present.

Usually, in Units 1 and 2 students study Twentieth Century history, and in Units 3 and 
4 they study Revolutions. However, an alternative study design may be negotiated 
between classroom teacher and students, or if Units 1 and 2 are in a class that is 
combined with Units 3 and 4.

Students will study the French Revolution in Semester One and the Russian Revolu-
tion in Semester Two. They will be required to respond to both revolutions on the 
end of year exam.

Units 1 & 2

Units 3 & 4

• Historical inquiries
• Analyses of primary sources
• Analyses of historical interpretations
• Essays
• End of semester exam



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE LEGAL 
STUDIES?

WHERE CAN THIS 
SUBJECT LEAD?
 VCE Legal Studies equips students 
with the ability to research and 
analyse legal information and apply 
legal reasoning and decision-making 
skills, and fosters critical thinking to 
solve legal problems. Further study 
in the legal field can lead to a broad 
range of career opportunities such as 
lawyer, paralegal, legal secretary and 
careers in the courtroom.

Someone who is interested in:
• understanding concepts of equal-

ity and justice
• developing their knowledge of 

basic legal rights and obligations
• evaluating the processes used in  

Australia to control activities and 
change the law

• current affairs, following and  
understanding significant court 
cases

• understanding more about how our 
society operates and enjoys class  
discussion

• 50% internal school assessed  
     coursework
• 50% external exam of 2 hours duration, 
comprising short answer and extended  
response questions

In this unit, you recognise the distinctions between 
criminal law and civil law. Both aim to achieve  
social cohesion and protect the rights of indi-
viduals. Criminal law is aimed at maintaining so-
cial order and infringing criminal law can result in 
charges. Civil law deals with the infringement of a 
person’s or group’s rights and breaching civil law can  
result in litigation.

Guilt and liability

UNIT 1

Criminal law and civil law aim to protect the rights of 
individuals. When rights are infringed, a case or dis-
pute may arise which needs to be determined or re-
solved, and sanctions or remedies may be imposed. 
This unit focuses on the enforcement of criminal law 
and civil law, the methods and institutions that may 
be used to determine a criminal case or resolve a civil 
dispute, and the purposes and types of sanctions 
and remedies and their effectiveness.

Sanctions, remedies and 
rights

UNIT 2

The Victorian justice system, which includes the crimi-
nal and civil justice systems, aims to protect the rights 
of individuals and uphold the principles of justice: fair-
ness, equality and access. We exaime the methods and  
institutions in the justice system and consider their 
appropriateness in determining criminal cases and 
resolving civil disputes.

Rights and justice

UNIT 3

The study of Australia’s law and legal system in-
volves an understanding of institutions that make 
and reform our laws, and the relationship between 
the Australian people, the Australian Constitution 
and law-making bodies.

The people and the law

UNIT 4

UNITS

FOR FURTHER INFORMATION
HUMANITIES // See Mrs Allsop

HUMANITIES

LEGAL STUDIES

OVERVIEW
The study of VCE Legal Studies enables students to become active and informed 
citizens by providing them with valuable insights into their relationship with the 
law and the legal system. They develop knowledge and skills that enhance their 
confidence and ability to access and participate in the legal system. Students come 
to appreciate  how legal systems and processes aim to achieve social cohesion, and 
how they themselves can create positive changes to laws and the legal system. 

Units 1 & 2

Units 3 & 4

• topic tests
• structured assignments
• course work
• end of semester exam



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE DRAMA?

WHERE CAN THIS 
SUBJECT LEAD?

VCE Drama equips students with  
knowledge, skills and confidence to  
communicate as individuals and collabora-
tively in social and work-related contexts. 
The study of drama can provide pathways 
to training and tertiary study in acting, 
communication and drama criticism.

Someone who likes to create characters, 
enjoys workshop processes, feels comfort-
able with research and writing and
scripting work. You will enjoy this subject 
if you wish to enhance your performance 
and expressive skills.

• script development, creation and  
    documentation
• ensemble and solo performances
• play analysis
• evaluation of play development processes 
•describe, analyse and evaluate the  
   creation, development and presentation of    
    a prescribed solo performance
•exam - solo performance and written  
    component

Students will study a variety of performance styles 
then create present and analyse a devised solo and/
or ensemble performance based upon a given stim-
ulus.  Students also analyse a work by professional 
drama performers.

Introducing 
performance styles

UNIT 1

Students study aspects of Australian identity evi-
dent in contemporary drama practice. Students cre-
ate, present and analyse a performance based on 
a person, an event, an issue, a place, an artwork, a 
text and/or an icon from a contemporary or histori-
cal Australian context. Students also analyse a per-
formance of an Australian work, where possible, by 
professional actors. 

Australian identity 

UNIT 2

In this unit students explore the work of drama  
practitioners and draw on contemporary practice as 
they devise ensemble performance work. They work  
collaboratively to devise, develop and present an  
ensemble performance. Students devise and shape 
their work to communicate meaning or to have a 
specific impact on their audience.  
Students analyse and evaluate a profes-
sional drama performance selected from the  
prescribed VCE Drama Unit 3 Playlist.

Devised ensemble  
performance

UNIT 3

This unit focuses on the development and the  
presentation of devised solo performances. Students  
develop skills in extracting dramatic potential from  
stimulus material and use play-making techniques to  
develop and present a short solo performance. Stu-
dents document and evaluate the stages involved in 
the creation, development and presentation of their 
solo performance.

Devised solo  
performance

UNIT 4

UNITS

FOR FURTHER INFORMATION
THE ARTS // See Mrs. Kennett 

THE ARTS

DRAMA

OVERVIEW
VCE Drama focuses on the creation and performance of characters and stories that commu-
nicate ideas, meaning and messages. Students use creative processes, a range of stimulus 
material and play-making techniques to develop and present devised work. Students learn 
about and draw on a range of performance styles relevant to practices of ritual and story-tell-
ing, contemporary drama practice and the work of significant drama practitioners. Students 
explore characteristics of selected performance and apply and manipulate conventions, dra-
matic elements and production areas. They use performance skills and expressive skills to 
explore and develop role and character. The performances they create will go beyond the 
reality of life as it is lived and may pass comment on or respond to aspects of the real world. 
These performances can occur in any space. Students also analyse the development of their 
own work and performances by other drama practitioners

You need to be committed to attend-
ing performatnces outside class time,  
including excursions. Drama does not
always involve preparation and  
analysis that is spread evenly through-
out the course! There will be times  
leading to a performance that requires a  
commitment to extra hours.

OTHER CONSIDERATIONS



VISUAL ARTS

MEDIA
MEDIA EXPLORES THE MEDIA INDUSTRY, MEDIA THEORY AND 
THE PLANNING AND PRODUCTION OF MEDIA PRODUCTS

POSSIBLE ASSESSMENT
Analysis & Theory 
(Written)

Planning 
(Practical & Written) 

Creating a Product 
(Practical)

This subject is important if you are 
interested in a career in the � eld of media, 
this includes careers in television, radio, 
� lms, print media or even social media. 
This subject can also be useful if you are 
interested in journalism or any other � eld 
that has relations with the media.

WHY SHOULD I TAKE 
THIS SUBJECT?
This subject is great for people who 
are interested in � lms, photography, 
magazines, radio and social media.

This subject is also great for students who 
enjoy art and/or design and are interested 
in learning skills that can help them in 
creative industries.

This subject can help students wanting 
to pursue working with the media or for 
those interested in writing based jobs like 
journalism or copy writers.

This subject can also be interesting for 
those wanting a better understanding of 
how the media in� uences society and how 
the media chooses to use representation 
to highlight messages in certain ways, 
whether it be a positive or negative.    

WHERE CAN THIS 
SUBJECT LEAD?

How to understand what 
an audience wants so you 
can create content they 
will engage with

Planning and execution:
Pre-production, production 
and post production.

How di� erent types of 
media works

See Ms Moser

FOR FURTHER INFORMATION
ART DEPARTMENT

SKILLS TAUGHT IN THIS SUBJECT

Media forms, 
representations and 
Australian stories

UNIT 1

UNITS

Narrative across media 
forms

UNIT 2

Media narratives and 
pre-production

UNIT 3

Media production and 
issues in the media

UNIT 4

In this unit, you will learn the essentials of media. You will explore 
di� erent media formats. You will learn what representation is and 
how it is used in all media products along with some of the codes 
and conventions used to construct meaning in the media � eld. You 
will also have the chance to explore the media industry in Australia.

Unit 2 will introduce you to narratives and how they are used in 
media products. You will then be given the opportunity to develop 
your own narrative and produce it via a media product. Lastly you will 
consider how the media landscape is changing due to technology 
and new media. You will consider how social media has impacted 
not only traditional media but our society and us as individuals. 

For your last unit of Media you will produce the product that you 
planned in Unit 3. This product may be a � lm, a photography series 
or a print product such as a magazine. You need to follow your plan 
to ensure your product re� ects this. You will also study issues in the 
media and complete a written SAC on what you learn.

In this unit you will start developing your � nal media product. You 
will be required to research media products that have already been 
produced in the � eld that you are interested in. You will then plan 
your product appropriately. During this unit you will also expand 
on your knowledge of narratives including how the factors of the 
audience  and society can a� ect them.

This subject will give you an understanding of the di� erent media 
platforms and what is involved to create content for them. You will 
also learn the components of media products and how to plan and  
use these codes and conventions to e� ectively convey your message.

Gain an understanding of what an audience is and why it is so 
important to media products. Learn why media products create 
content for speci� c audiences and how they use their understanding 
of their audience to create content that is engaged with.

Being able to plan a media product and then create something 
that re� ects these plans is very important in the � eld of media. This 
subject will prepare you with both the knowledge and practical 
skills to do this. A large portion of Units 3 & 4 are taken up by the 
planning, development and creation of a media product of your 
choosing.



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE STUDIO 
ARTS?

WHERE CAN THIS 
SUBJECT LEAD?
VCE Music equips students with personal 
and musical skills that enable them to fol-
low pathways into tertiary music study or 
further training in a broad spectrum of mu-
sic related careers. VCE Music also offers 
students opportunities for personal devel-
opment and encourages them to make an 
ongoing contribution to the culture of
their community through participation in 
life-long music making.

Someone who wants to extend them-
selves on their instrument of study. This 
is a course for musicians who have a 
love for playing and wish to build their 
performance skills, experience and  
understanding

Units 1 & 2
•Performance Exam (Evening Concert)
•Technical Folio (Written)
•Technical Exam (Performance)
•Aural, Theory & Analysis Exam
•Composition Folio (Unit 2 only)

Units 3 & 4
•demonstration test of performance 
techniques, technical work and  
exercises
•report on how performance  
techniques, technical work and exer-
cises support the demonstration test 
material
• sight reading or improvisation
• aural, written and practical test
• a program of works on a chosen in-
strument that runs for 25 minutes and is 
externally assessed (Unit 4)

Unit 1 aims to develop performance and musician-
ship skills. Students present a program of group and 
solo works and develop and present technical work 
(scales and exercises). They begin to unpack the el-
ements of music and analyse pieces and fellow stu-
dent’s performances. Students will learn basic music 
theory and aural skills.

UNIT 1

Unit 2 continues to develop performance and  
musicianship skills. They begin to intertwine their  
theoretical, aural and analytical skills together. 

UNIT 2

Unit 3 aims to develop performance skills in a range 
of styles and genres. Students opt to perform as 
part of a group or as a soloist. Students continue  
developing and presenting technical work. Students 
study performance conventions, aural, theory and 
analysis.

UNIT 3

Unit 4 aims to consolidate technical work and  
performance skills in a range of styles and genres. 
Students continue as either a group or as a soloist. 
Students refine their aural, theory and analytical 
skills

UNIT 4

UNITS

FOR FURTHER INFORMATION
THE ARTS // See Mr Haymes or Mr McKee

THE ARTS

MUSIC PERFORMANCE

OVERVIEW

Music Performance Units 1 to 4 aims to broaden and enrich students’ musical ex-
perience, to assist students to develop personal awareness of the expressive and 
aesthetic qualities of music and to encourage a life-long engagement with music 
and music making. Music performance involves synthesis of knowledge of the mu-
sic work/s being performed including their structure, style and context and their 
expressive qualities. Students must perform on an instrument or instruments of 
their choice. They also study music theory, develop their aural skills, develop criti-
cal listening and analysis skills, and research performances by leading practitioners.

You need to be a motivated and commit-
ted musician. This course would not suit a 
beginner. You may need a private
teacher to maximise your potential in this 
subject.

OTHER CONSIDERATIONS



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE STUDIO 
ARTS?

WHERE CAN THIS 
SUBJECT LEAD?

Possible Careers are: Photographer, Ani-
mator, Artist, Cartoonist, Craftsperson, Il-
lustrator, Make-up Artist, Museum Offi  cer, 
Potter, Sign writer, Costume Designer, 
Florist, Body Artist, Sculptor, Arts Admin-
istrator, Curator, Teacher, Art Therapist, 
Conservator.

Someone who likes to express their 
ideas through visual means like paint, 
sculpture, drawing, photography etc. 
They enjoy the freedom of the art 
room to be creative in order to con-
vey to an audience the issues that are 
important to them. They need to be 
self-directed, proactive and work at a 
consistent pace under the guidance of 
the teacher.

• proposed investigation of studio 
practice

• selection of exploratory work and a 
visual diary

• presentation of at least two fi nished 
artworks

• written SACs (worth 5% each)
• exam

In this unit students focus on developing an individual 
understanding of the stages of studio practice and learn 
how to explore, develop, refi ne, resolve and present art-
works. Students explore sources of inspiration, research 
artistic infl uences, develop individual ideas and explore 
a range of materials and techniques related to specifi c 
art forms. Using documented evidence in a visual diary, 
students progressively refi ne and resolve their skills to commu-
nicate ideas in artworks.

Studio inspiration 
and techniques

UNIT 1

In this unit students focus on establishing and using an individual 
studio practice to produce artworks. Students explore and de-
velop ideas and subject matter, create aesthetic qualities and re-
cord the development of the work in a visual diary as part of the 
studio process. Through the study of art movements and styles, 
students begin to understand the use of other artists’ work in
the making of new artworks. Artworks made by artists from dif-
ferent times and cultures are analysed to understand develop-
ments in studio practice. The exhibition of artworks is integral 
to Unit 2 and students are encouraged to visit a variety of exhibi-
tion spaces throughout the unit, refl ect on the diff erent environ-
ments and examine how artworks are presented to an audience.

Studio exploration 
and concepts

UNIT 2

This unit focuses on the implementation of an individ-
ual studio process leading to the production of a range 
of potential directions and solutions. Students develop 
and use an exploration proposal to defi ne an area of cre-
ative exploration. They plan and apply studio processes to 
explore and develop their individual ideas. 
Analysis of these explorations and the development of the 
potential directions is an intrinsic part of the studio process to 
support the making of fi nished artworks in Unit 4. The study of 
artists and their work practices and processes may provide in-
spiration for students’ own approaches to artmaking. For the 
Outcome 3 SAC, they explore professional art practices of artists 
in relation to particular artworks relevant to their own practice. 

Studio production 
and professional art 
practices. 

UNIT 3

This unit focuses on the production of a cohesive fo-
lio of fi nished artworks that refl ect skilful application of 
materials, techniques and aesthetic qualities. To 
support the creation of the folio, students present visual and 
written documentation explaining how selected potential direc-
tions generated in Unit 3 were used to produce the cohesive 
folio of fi nished artworks. For the Outcome 3 SAC, students in-
vestigate aspects of artists’ involvement in the art industry, fo-
cusing on a variety of exhibition spaces and the methods and 
considerations involved in the preparation, presentation and 
conservation of artworks. Students are expected to visit at least 
two diff erent exhibition spaces in their current year of study. 

Studio Production 
and Art Industry 
Contexts

UNIT 4

UNITS

FOR FURTHER INFORMATION
THE ARTS // See Mrs. Ledsam or Miss Moser

THE ARTS

STUDIO ART

OVERVIEW
VCE Studio Arts encourages and supports students to recognise their individual potential as art 
makers and presents a guided process to assist their understanding and development of art 
making. The study establishes eff ective art practices through the application of an individual 
studio process to assist the student’s production of a folio of artworks. Students develop an 
understanding of the way artists work in a range of cultures and periods of time, the artists’ 
perceptions, beliefs and actions and their relationship with the viewer.

• Students may need to buy some of 
their own materials.

• students will need to attend a few 
gallery excursions.

• weekend workshops will be off ered 
to assist with folio production.

OTHER CONSIDERATIONS



VISUAL 
COMMUNICATIONS 
DESIGNVISUAL ARTS

VIS COM OFFERS PRACTICAL KNOWLEDGE AND SKILLS FOR 
STUDENTS INTERESTED IN GRAPHIC DESIGN  AND ART

POSSIBLE ASSESSMENT
Folio Work
(Practical & Written)

Analysis Work 
(Written)

Digital Work 
(Practical)

This subject is important if you are 
interested in a career in any field of design 
(including interior design, architecture and 
fashion design or product development), 
marketing or advertising. It can also help 
with jobs in the media (especially social 
media), digital technologies and PR. 

WHY SHOULD I TAKE 
THIS SUBJECT?
This subject is great for people who are 
interested in creating their own things - this 
subject can help with thinking skills and 
offer ideas on development processes that 
you can use in many areas of your life, not 
just in art and design subjects.

This subject is great for students who enjoy 
art and/or design and are interested in 
learning skills that can help them in creative 
industries.

This subject is also good for students who 
like hands on work and want to create 
something they can be proud of at the end 
of their 3 & 4 units.

This subject can also help you if you are 
interested in using digital programs to help 
you with your work.

WHERE CAN THIS 
SUBJECT LEAD?

Valuable, real-world design 
skills, thinking skills and 
digital skills

Methods you can use to 
problem solve in many 
situations

The knowledge and skill to 
successfully communicate 
visually

See Ms Moser

FOR FURTHER INFORMATION
ART DEPARTMENT

SKILLS TAUGHT IN THIS SUBJECT

Introduction to Visual 
Communication Design

UNIT 1

UNITS

Applications of Visual 
Communication Design

UNIT 2

Visual Communication 
Design Practices

UNIT 3

Visual Communication 
Design Development, 
Evaluation  & Presentation

UNIT 4

In this unit, you will learn how to communicate by drawing through 
a variety of different methods, where you explore mediums, 
materials and presentation formats. You will be introduced to 
the design elements and principles - important ideas that create 
successful design and analyse how design has developed and 
changed throughout history.

Unit 2 will give you the opportunity to develop your understanding 
of the design fields and methods used within them. You will learn 
how to create technical drawings relevant to their field and how to 
manipulate type and imagery. You will also undertake the design 
process to help you develop your ideas and prepare you for the next 
units, where you will use this process often.

For your last unit of Visual Communication Design you will produce 
2 final designs that you wrote the brief for in Unit 3. You will be 
required to develop these designs as concepts and pitch them 
to an audience to gain valuable feedback. You will implement 
refinements before producing your designs as final presentations, 
mock-ups of the designs in their intended use.

This unit will prepare you for your final folio that you will produce in 
this subject. You will develop skills to be an effective designer; skills 
which allow you to analyse others’  work and further develop your 
own. You will work through the design process and be required to 
undertake a short written SAC. You will then prepare your brief and 
generate ideas for your final folio.

Visual Communication Design gives you the skills to share and 
produce your ideas visually. This subject also teaches you about 
how people perceive visuals and the way you can use this to better 
get your message across to your audience.

This subject will teach you many different practical design skills and 
thinking strategies. This includes traditional methods and digital 
methods. You will be shown how to use thinking strategies to 
inspire, develop and evaluate designs and work. 

A large aspect of designing is solving a problem. This subject 
will give you the skills and knowledge to allow you to ask the 
appropriate questions to solve them and think outside the box to 
create something new.

ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE STUDIO 
ARTS?

WHERE CAN THIS 
SUBJECT LEAD?

Possible Careers are: Photographer, Ani-
mator, Artist, Cartoonist, Craftsperson, Il-
lustrator, Make-up Artist, Museum Offi  cer, 
Potter, Sign writer, Costume Designer, 
Florist, Body Artist, Sculptor, Arts Admin-
istrator, Curator, Teacher, Art Therapist, 
Conservator.

Someone who likes to express their 
ideas through visual means like paint, 
sculpture, drawing, photography etc. 
They enjoy the freedom of the art 
room to be creative in order to con-
vey to an audience the issues that are 
important to them. They need to be 
self-directed, proactive and work at a 
consistent pace under the guidance of 
the teacher.

• proposed investigation of studio 
practice

• selection of exploratory work and a 
visual diary

• presentation of at least two fi nished 
artworks

• written SACs (worth 5% each)
• exam

In this unit students focus on developing an individual 
understanding of the stages of studio practice and learn 
how to explore, develop, refi ne, resolve and present art-
works. Students explore sources of inspiration, research 
artistic infl uences, develop individual ideas and explore 
a range of materials and techniques related to specifi c 
art forms. Using documented evidence in a visual diary, 
students progressively refi ne and resolve their skills to commu-
nicate ideas in artworks.

Studio inspiration 
and techniques

UNIT 1

In this unit students focus on establishing and using an individual 
studio practice to produce artworks. Students explore and de-
velop ideas and subject matter, create aesthetic qualities and re-
cord the development of the work in a visual diary as part of the 
studio process. Through the study of art movements and styles, 
students begin to understand the use of other artists’ work in
the making of new artworks. Artworks made by artists from dif-
ferent times and cultures are analysed to understand develop-
ments in studio practice. The exhibition of artworks is integral 
to Unit 2 and students are encouraged to visit a variety of exhibi-
tion spaces throughout the unit, refl ect on the diff erent environ-
ments and examine how artworks are presented to an audience.

Studio exploration 
and concepts

UNIT 2

This unit focuses on the implementation of an individ-
ual studio process leading to the production of a range 
of potential directions and solutions. Students develop 
and use an exploration proposal to defi ne an area of cre-
ative exploration. They plan and apply studio processes to 
explore and develop their individual ideas. 
Analysis of these explorations and the development of the 
potential directions is an intrinsic part of the studio process to 
support the making of fi nished artworks in Unit 4. The study of 
artists and their work practices and processes may provide in-
spiration for students’ own approaches to artmaking. For the 
Outcome 3 SAC, they explore professional art practices of artists 
in relation to particular artworks relevant to their own practice. 

Studio production 
and professional art 
practices. 

UNIT 3

This unit focuses on the production of a cohesive fo-
lio of fi nished artworks that refl ect skilful application of 
materials, techniques and aesthetic qualities. To 
support the creation of the folio, students present visual and 
written documentation explaining how selected potential direc-
tions generated in Unit 3 were used to produce the cohesive 
folio of fi nished artworks. For the Outcome 3 SAC, students in-
vestigate aspects of artists’ involvement in the art industry, fo-
cusing on a variety of exhibition spaces and the methods and 
considerations involved in the preparation, presentation and 
conservation of artworks. Students are expected to visit at least 
two diff erent exhibition spaces in their current year of study. 

Studio Production 
and Art Industry 
Contexts

UNIT 4

UNITS

FOR FURTHER INFORMATION
THE ARTS // See Mrs. Ledsam or Miss Moser

THE ARTS

STUDIO ART

OVERVIEW
VCE Studio Arts encourages and supports students to recognise their individual potential as art 
makers and presents a guided process to assist their understanding and development of art 
making. The study establishes eff ective art practices through the application of an individual 
studio process to assist the student’s production of a folio of artworks. Students develop an 
understanding of the way artists work in a range of cultures and periods of time, the artists’ 
perceptions, beliefs and actions and their relationship with the viewer.

• Students may need to buy some of 
their own materials.

• students will need to attend a few 
gallery excursions.

• weekend workshops will be off ered 
to assist with folio production.

OTHER CONSIDERATIONS



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE ENGLISH?

WHERE CAN THIS 
SUBJECT LEAD?

Outdoor and Environmental Studies 
offers students a range of pathways 
including further formal study in areas 
where interaction with outdoor envi-
ronments is central, such as natural 
resource management, nature-based
tourism, outdoor leading and guiding, 
environmental research and policy, 
education, parks management, for-
estry,  and agriculture.

Someone who:
• is interested in outdoor activities
• has a desire to learn from  

practical experiences
• has an awareness of environmen-

tal issues
• likes to contribute to improve-

ments in the outdoor environ-
ments we visit

• can work independently and use 
information from a number of 
sources to complete learning 
tasks

• Course work
• Research Assignment
• Field trip reports and journals
• Outcome tests and SACs 
• Exam

We examine some of the ways in which humans 
understand and relate to nature through experiences. We 
focus on individuals and their personal responses to, and 
experiences of, the outdoors. You develop practical skills 
and knowledge to help you live sustainably. There is a vari-
ety of learning experiences aimed at allowing you to learn 
in the field as well as the classroom. 

Exploring Outdoor 
Experiences

UNIT 1

We study nature’s impact on humans, as well as the ecologi-
cal, social and economic implications of human impact. You 
will develop a clear understanding of the impact of tech-
nologies and changing human lifestyles on outdoor envi-
ronments. We examine a number of case studies, including  
areas where there is evidence of human intervention. 
You also develop the practical skills required to minimise  
human impact on outdoor environments.
Learning experiences include gaining first hand experience 
of a number of different local ecosystems. 

Discovering Outdoor 
Environments

UNIT 2

We examine the dynamic nature of relationships between 
humans and their environment with a focus on the ecologi-
cal, historical and social contexts of relationships between 
humans and the outdoors in Australia. Case studies of  
impacts are examined in the context of the changing  
nature of human relationships with outdoor environ-
ments in Australia. You will develop theoretical knowledge 
through practical experiences in outdoor environments 
where human interaction is evident.

Relationships with  
Outdoor Environments

UNIT 3

We explore the sustainable use and management of out-
door environments. We examine the contemporary state 
of environments in Australia, consider the importance of 
healthy outdoor environments, and examine the issues 
in relation to the capacity of the outdoors to support the  
future needs of the Australian population.
Classroom learning and a field trip focus on current practic-
es and sustainable use by all user groups. The role of soci-
ety in developing sustainable use practices and processes 
to regulate use of outdoor environments is studied.

Sustainable Outdoor  
Relationships

UNIT 4

UNITS

FOR FURTHER INFORMATION
HEALTH AND PHYSICAL EDUCATION // See Miss Cox, Miss Hertzog or Miss Vellkoop

HEALTH AND PHYSICAL EDUCATION

OUTDOOR AND 
ENVIRONMENTAL STUDIES

OVERVIEW
Outdoor and Environmental Studies is concerned with the ways humans interact with 
and relate to natural environments. In this study, both passive and active outdoor 
activities provide the means for students to develop experiential knowledge of natural 
environments. Such knowledge is then enhanced through theoretical study of outdoor 
environments from perspectives of environmental history, ecology and the social 
studies of human-nature relationships. A compulsory component of these units are 
trips in which adventure activities - including hiking and overnight camping - are used 
as a means of journeying through and studying natural environments. These trips incur 
additional costs and are vital components of the course as they are directly related 
to the SAC tasks.

There are two areas of study in each unit

ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE HEALTH &  
HUMAN DEVELOPMENT?

WHERE CAN THIS 
SUBJECT LEAD?

VCE Health and Human Development 
offers students a range of pathways  
including further formal 
study in areas such as health  
promotion, community health  
research and policy development,  
humanitarian aid work, allied health  
practices, education, and the health  
profession.

Someone who:
• has an interest in how  

humans change over their 
lifespan and wants to  
explore the varying factors that  
influence our health and  
development and that of  
different people

• wants to learn more about what 
is being done globally to improve 
the health of the human race

• is interested in health promotion 
and world issues

• course work
• research assignments (Units 1 and 2)
• outcome tests
• end of semester exam

You consider the influence of age, culture, religion, 
gender and socioeconomic status on perceptions 
of and priorities relating to health and wellbeing;  
including major health inequalities among Australia’s 
youth.  You also investigate the roles and sources of 
major nutrients and the models and used to promote 
healthy eating. 

Understanding Health & 
Wellbeing

UNIT 1

This unit investigates transitions in health and well-
being, and development, from lifespan and societal 
perspectives. We look at changes and expectations 
that are part of the progression from youth to adult-
hood. We enquire into the Australian healthcare  
system and analyse health information including  
access to health services. We investigate the  
challenges and opportunities presented by digital 
media and health technologies.

Managing Health and 
Development

UNIT 2

You explore health and wellbeing and illness as 
complex, dynamic and subjective concepts. The 
major focus is on the health of Australians and the  
progression of public health in Australia since 1900; 
from individuals to population. Global influences and 
their effect are also examined.

Australia’s Health in a 
Globalised World

UNIT 3

This unit looks at similarities and differences in major 
burdens of disease in low-middle-and high income 
countries, including Australia. Students investigate a 
range of factors that contribute to health inequali-
ties and study the concepts of sustainability and  
human development to further their understand-
ing of health in a global context, including the 
impact of global marketing and trends. Students  
investigate the priorities and work of non-government  
organisations.

Health & Human  
Development in a Global 
Context 

UNIT 4

UNITS

FOR FURTHER INFORMATION
HEALTH AND PHYSICAL EDUCATION // See Mrs Ziebell or Miss Cox

HEALTH AND PHYSICAL EDUCATION

HEALTH AND HUMAN 
DEVELOPMENT

OVERVIEW
This study presents concepts of health and wellbeing, and human development from 
a range of perspectives: individual and collective; local, national and global; and across 
time and the human lifespan. 

Students develop health literacy as they connect their learning to their lives, 
communities and world. They develop a capacity to respond to health information, 
advertising and other media messages, enabling them to put strategies into action to 
promote health and wellbeing in both personal and community contexts. 



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE ENGLISH?

WHERE CAN THIS 
SUBJECT LEAD?

Outdoor and Environmental Studies 
offers students a range of pathways 
including further formal study in areas 
where interaction with outdoor envi-
ronments is central, such as natural 
resource management, nature-based
tourism, outdoor leading and guiding, 
environmental research and policy, 
education, parks management, for-
estry,  and agriculture.

Someone who:
• is interested in outdoor activities
• has a desire to learn from  

practical experiences
• has an awareness of environmen-

tal issues
• likes to contribute to improve-

ments in the outdoor environ-
ments we visit

• can work independently and use 
information from a number of 
sources to complete learning 
tasks

• Course work
• Research Assignment
• Field trip reports and journals
• Outcome tests and SACs 
• Exam

We examine some of the ways in which humans 
understand and relate to nature through experiences. We 
focus on individuals and their personal responses to, and 
experiences of, the outdoors. You develop practical skills 
and knowledge to help you live sustainably. There is a vari-
ety of learning experiences aimed at allowing you to learn 
in the field as well as the classroom. 

Exploring Outdoor 
Experiences

UNIT 1

We study nature’s impact on humans, as well as the ecologi-
cal, social and economic implications of human impact. You 
will develop a clear understanding of the impact of tech-
nologies and changing human lifestyles on outdoor envi-
ronments. We examine a number of case studies, including  
areas where there is evidence of human intervention. 
You also develop the practical skills required to minimise  
human impact on outdoor environments.
Learning experiences include gaining first hand experience 
of a number of different local ecosystems. 

Discovering Outdoor 
Environments

UNIT 2

We examine the dynamic nature of relationships between 
humans and their environment with a focus on the ecologi-
cal, historical and social contexts of relationships between 
humans and the outdoors in Australia. Case studies of  
impacts are examined in the context of the changing  
nature of human relationships with outdoor environ-
ments in Australia. You will develop theoretical knowledge 
through practical experiences in outdoor environments 
where human interaction is evident.

Relationships with  
Outdoor Environments

UNIT 3

We explore the sustainable use and management of out-
door environments. We examine the contemporary state 
of environments in Australia, consider the importance of 
healthy outdoor environments, and examine the issues 
in relation to the capacity of the outdoors to support the  
future needs of the Australian population.
Classroom learning and a field trip focus on current practic-
es and sustainable use by all user groups. The role of soci-
ety in developing sustainable use practices and processes 
to regulate use of outdoor environments is studied.

Sustainable Outdoor  
Relationships

UNIT 4

UNITS

FOR FURTHER INFORMATION
HEALTH AND PHYSICAL EDUCATION // See Miss Cox, Miss Hertzog or Miss Vellkoop

HEALTH AND PHYSICAL EDUCATION

OUTDOOR AND 
ENVIRONMENTAL STUDIES

OVERVIEW
Outdoor and Environmental Studies is concerned with the ways humans interact with 
and relate to natural environments. In this study, both passive and active outdoor 
activities provide the means for students to develop experiential knowledge of natural 
environments. Such knowledge is then enhanced through theoretical study of outdoor 
environments from perspectives of environmental history, ecology and the social 
studies of human-nature relationships. A compulsory component of these units are 
trips in which adventure activities - including hiking and overnight camping - are used 
as a means of journeying through and studying natural environments. These trips incur 
additional costs and are vital components of the course as they are directly related 
to the SAC tasks.

There are two areas of study in each unit

ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE HEALTH &  
HUMAN DEVELOPMENT?

WHERE CAN THIS 
SUBJECT LEAD?

VCE Health and Human Development 
offers students a range of pathways  
including further formal 
study in areas such as health  
promotion, community health  
research and policy development,  
humanitarian aid work, allied health  
practices, education, and the health  
profession.

Someone who:
• has an interest in how  

humans change over their 
lifespan and wants to  
explore the varying factors that  
influence our health and  
development and that of  
different people

• wants to learn more about what 
is being done globally to improve 
the health of the human race

• is interested in health promotion 
and world issues

• course work
• research assignments (Units 1 and 2)
• outcome tests
• end of semester exam

You consider the influence of age, culture, religion, 
gender and socioeconomic status on perceptions 
of and priorities relating to health and wellbeing;  
including major health inequalities among Australia’s 
youth.  You also investigate the roles and sources of 
major nutrients and the models and used to promote 
healthy eating. 

Understanding Health & 
Wellbeing

UNIT 1

This unit investigates transitions in health and well-
being, and development, from lifespan and societal 
perspectives. We look at changes and expectations 
that are part of the progression from youth to adult-
hood. We enquire into the Australian healthcare  
system and analyse health information including  
access to health services. We investigate the  
challenges and opportunities presented by digital 
media and health technologies.

Managing Health and 
Development

UNIT 2

You explore health and wellbeing and illness as 
complex, dynamic and subjective concepts. The 
major focus is on the health of Australians and the  
progression of public health in Australia since 1900; 
from individuals to population. Global influences and 
their effect are also examined.

Australia’s Health in a 
Globalised World

UNIT 3

This unit looks at similarities and differences in major 
burdens of disease in low-middle-and high income 
countries, including Australia. Students investigate a 
range of factors that contribute to health inequali-
ties and study the concepts of sustainability and  
human development to further their understand-
ing of health in a global context, including the 
impact of global marketing and trends. Students  
investigate the priorities and work of non-government  
organisations.

Health & Human  
Development in a Global 
Context 

UNIT 4

UNITS

FOR FURTHER INFORMATION
HEALTH AND PHYSICAL EDUCATION // See Mrs Ziebell or Miss Cox

HEALTH AND PHYSICAL EDUCATION

HEALTH AND HUMAN 
DEVELOPMENT

OVERVIEW
This study presents concepts of health and wellbeing, and human development from 
a range of perspectives: individual and collective; local, national and global; and across 
time and the human lifespan. 

Students develop health literacy as they connect their learning to their lives, 
communities and world. They develop a capacity to respond to health information, 
advertising and other media messages, enabling them to put strategies into action to 
promote health and wellbeing in both personal and community contexts. 



ASSESSMENT

WHAT SORT OF STU-
DENT WOULD LIKE 
PHYSICAL EDUCATION?

WHERE CAN THIS 
SUBJECT LEAD?

This study equips students with the 
appropriate knowledge and skills to 
plan, develop and maintain their 
involvement in physical activity, sport 
and exercise across their lifespan and 
to understand the physical, social,
emotional and cognitive health 
benefi ts associated with being active. 

The study also prepares students for
employment and/or further study 
at the tertiary level or in vocational 
education and training settings in 
fi elds such as exercise and sport 
science, health science, education, 
recreation, sport development and 
coaching, health promotion and 
related careers.

Someone who:
• is active and enjoys physical 

activity
• wants to learn about the body

systems and the mechanics of 
movement, and learning skills

• wishes to learn more 
about analysing activity 
and developing training 
programs

• Outcome tests and SACs
• End of year exam

This unit develops students’ understanding of physi-
cal activity, sport and society from a participatory per-
spective. Students are introduced to types of physical 
activity and the role participation in physical activity 
and sedentary behaviour plays in their own health and 
wellbeing as well as in other people’s lives in diff erent 
population groups.

This unit introduces the biomechanical and skill acquisi-
tion principles used to analyse human movement skills 
and energy production from a physiological perspec-
tive. We use a variety of tools and techniques to anal-
yse movement skills and apply biomechanical and skill 
acquisition principles to improve and refi ne movement 
in physical activity, sport and exercise. 

Movement skills 
and energy for 
physical activity

UNIT 3

In this unit we analyse movement skills from a 
physiological, psychological and sociocultural
perspective, and apply relevant training
principles and methods to improve performance
within physical activity at an individual, club and
elite level. 

Training to improve 
performance

UNIT 4

UNITS

FOR FURTHER INFORMATION
PHYSICAL EDUCATION // See Mr Kennedy

HEALTH AND PHYSICAL EDUCATION

PHYSICAL EDUCATION

OVERVIEW
VCE Physical Education explores the complex interrelationships between
anatomical, biomechanical, physiological and skill acquisition principles to 
understand their role in producing and refi ning movement, and examines behavioural, 
psychological, environmental and sociocultural infl uences on performance and 
participation in physical activity.

UNIT 1

UNIT 2

 In this unit students explore how the musculoskeletal 
and cardiorespiratory systems work together to pro-
duce movement. Through practical activities students 
explore the relationships between the body systems 
and physical activity, sport and exercise, and how the 
systems adapt and adjust to the demands of the activ-
ity. 

The human body in 
motion

Physical activity, 
sport and society



SKILLS DEVELOPED IN 
VCAL LITERACY

WHERE CAN THIS 
SUBJECT LEAD?

VCAL Literacy is part of the VCAL 
program where students are prepared 
for work in the real world.  VCAL 
Literacy is undertaken in replacement 
of VCE English.

There is no Exam for VCAL, students 
are expected to work to the best of 
their ability and actively engage in the 
material.

A positive work ethic is encouraged 
within the VCAL program as this assists 
students in meeting deadlines and 
achieving outcomes in their chosen 
profession.

Writing:
1. Writing for Self Expression
    Write a recount, narrative or expressive text.
2. Writing for Practical Purposes
    Write an instructional or transactional text.
 3. Writing for Knowledge
    Write a report, explanatory or expository text.
 4. Writing for Public Debate
    Write a persuasive, argumentative or discursive text.
Reading:
5. Reading for Self Expression
    Demonstrate that meaning has been gained from reading a narrative, recount or   
    expressive text.
 6. Reading for Practical Purposes
    Demonstrate that meaning has been gained from reading an instructional or 
    transactional text.
 7. Reading for Knowledge
     Demonstrate that meaning has been gained from reading an explanatory,  
     expository or informative text.
 8. Reading for Public Debate
Demonstrate that meaning has been gained from reading a persuasive, discursive 
or argumentative text.
Oral Communication:
9. Oracy for Self Expression
    Use and respond to spoken language to communicate to others story and life 
    experience.
10. Oracy for Knowledge
     Use and respond to spoken language in informative talks.
11. Oracy for Practical Purposes
     Use and respond to spoken language in instructions and transactions.
12. Oracy for Exploring Issues and Problem Solving
     Use and respond to spoken language in discussions to explore issues or solve         
     problems

OUTCOMES

COURSE STRUCTURE

FOR FURTHER INFORMATION
// See Mrs McKenzie or Mr Neville

Please note - this subject does not give credit 
towards the VCE Certifi cate.

VCAL LITERACY

OVERVIEW
The study of VCAL Literacy is designed to develop knowledge, skills and 
understanding relevant to reading, writing and oral communication in the 
social contexts of family, employment, further learning and community.

• 12 Outcomes: 4 for Writing, 4 for Reading, 4 for Oral Communication
• Each Outcome must be met 3 times throughout the year
• 3 levels: Foundation, Intermediate, Senior
• One task may meet several outcomes

• Communication – 
written and oral                

• Literacy – reading and 
writing

• Collaborating 

• Organisation                                                                                                           

• Planning 

• Confi dence

ASSESSMENT

WHAT SORT OF STU-
DENT WOULD LIKE 
PHYSICAL EDUCATION?

WHERE CAN THIS 
SUBJECT LEAD?

This study equips students with the 
appropriate knowledge and skills to 
plan, develop and maintain their 
involvement in physical activity, sport 
and exercise across their lifespan and 
to understand the physical, social,
emotional and cognitive health 
benefi ts associated with being active. 

The study also prepares students for
employment and/or further study 
at the tertiary level or in vocational 
education and training settings in 
fi elds such as exercise and sport 
science, health science, education, 
recreation, sport development and 
coaching, health promotion and 
related careers.

Someone who:
• is active and enjoys physical 

activity
• wants to learn about the body

systems and the mechanics of 
movement, and learning skills

• wishes to learn more 
about analysing activity 
and developing training 
programs

• Outcome tests and SACs
• End of year exam

This unit develops students’ understanding of physi-
cal activity, sport and society from a participatory per-
spective. Students are introduced to types of physical 
activity and the role participation in physical activity 
and sedentary behaviour plays in their own health and 
wellbeing as well as in other people’s lives in diff erent 
population groups.

This unit introduces the biomechanical and skill acquisi-
tion principles used to analyse human movement skills 
and energy production from a physiological perspec-
tive. We use a variety of tools and techniques to anal-
yse movement skills and apply biomechanical and skill 
acquisition principles to improve and refi ne movement 
in physical activity, sport and exercise. 

Movement skills 
and energy for 
physical activity

UNIT 3

In this unit we analyse movement skills from a 
physiological, psychological and sociocultural
perspective, and apply relevant training
principles and methods to improve performance
within physical activity at an individual, club and
elite level. 

Training to improve 
performance

UNIT 4

UNITS

FOR FURTHER INFORMATION
PHYSICAL EDUCATION // See Mr Kennedy

HEALTH AND PHYSICAL EDUCATION

PHYSICAL EDUCATION

OVERVIEW
VCE Physical Education explores the complex interrelationships between
anatomical, biomechanical, physiological and skill acquisition principles to 
understand their role in producing and refi ning movement, and examines behavioural, 
psychological, environmental and sociocultural infl uences on performance and 
participation in physical activity.

UNIT 1

UNIT 2

 In this unit students explore how the musculoskeletal 
and cardiorespiratory systems work together to pro-
duce movement. Through practical activities students 
explore the relationships between the body systems 
and physical activity, sport and exercise, and how the 
systems adapt and adjust to the demands of the activ-
ity. 

The human body in 
motion

Physical activity, 
sport and society



SKILLS DEVELOPED IN 
VCAL NUMERACY

WHERE CAN THIS 
SUBJECT LEAD?

VCAL Numeracy is not a pre-requisite 
for any tertiary courses. Due to the 
flexible nature of the course, it is 
recommended for students who 
are looking to complete a work 
placement or are undergoing TAFE 
studies while at school. 

There is no formal exams required for VCAL Numeracy. Assessment of 
outcomes is completed in a number of ways including:

• Teacher observation and/or checklists
• Self-assessment inventories
• A portfolio of accumulated evidence
• Evidence accumulated through project or program participation
• Awards from recognised programs
• Written text
• Folios of tasks or investigations
• Performing practical tasks 
• Evidence of information and communications technology, including 

Internet usage 
• Student logbooks

ASSESSMENT

COURSE STRUCTURE

FOR FURTHER INFORMATION
// See Mrs McKenzie 

VCAL NUMERACY

OVERVIEW
VCAL Numeracy takes a hand-on approach to using mathematics and 
students study topics such as measurement, general numeracy skills, 
statistics, financial maths and location. This strand of maths is available for 
any student but would be beneficial for students going into a trade or TAFE 
course.

The VCAL Numeracy course consists of three levels with up to 8 outcomes 
in each level.

The levels of VCAL Numeracy include:

1) Foundation – For student who require a high level of teacher support
2) Intermediate – For students who can work on some tasks 

independently
3) Senior – For independent learners who require little teacher support.
4) Within each level, there are 5 domains:

1) Numeracy for Practical Purposes
2) Numeracy for Interpreting Society
3) Numeracy for Personal Organisation
4) Numeracy for Knowledge
5) Numeracy in the Workplace

• Numeracy skills
• Organisation                                                  
• Analysing                                                          
• Planning
• Project management
• Team work

Please note - this subject does not give 
credit towards the VCE Certificate.



SKILLS DEVELOPED IN 
VCAL NUMERACY

WHERE CAN THIS 
SUBJECT LEAD?

VCAL Numeracy is not a pre-requisite 
for any tertiary courses. Due to the 
flexible nature of the course, it is 
recommended for students who 
are looking to complete a work 
placement or are undergoing TAFE 
studies while at school. 

There is no formal exams required for VCAL Numeracy. Assessment of 
outcomes is completed in a number of ways including:

• Teacher observation and/or checklists
• Self-assessment inventories
• A portfolio of accumulated evidence
• Evidence accumulated through project or program participation
• Awards from recognised programs
• Written text
• Folios of tasks or investigations
• Performing practical tasks 
• Evidence of information and communications technology, including 

Internet usage 
• Student logbooks

ASSESSMENT

COURSE STRUCTURE

FOR FURTHER INFORMATION
// See Mrs McKenzie 

VCAL NUMERACY

OVERVIEW
VCAL Numeracy takes a hand-on approach to using mathematics and 
students study topics such as measurement, general numeracy skills, 
statistics, financial maths and location. This strand of maths is available for 
any student but would be beneficial for students going into a trade or TAFE 
course.

The VCAL Numeracy course consists of three levels with up to 8 outcomes 
in each level.

The levels of VCAL Numeracy include:

1) Foundation – For student who require a high level of teacher support
2) Intermediate – For students who can work on some tasks 

independently
3) Senior – For independent learners who require little teacher support.
4) Within each level, there are 5 domains:

1) Numeracy for Practical Purposes
2) Numeracy for Interpreting Society
3) Numeracy for Personal Organisation
4) Numeracy for Knowledge
5) Numeracy in the Workplace

• Numeracy skills
• Organisation                                                  
• Analysing                                                          
• Planning
• Project management
• Team work

Please note - this subject does not give 
credit towards the VCE Certificate.

WHERE CAN THIS 
SUBJECT LEAD?

TAFE

APRENTICESHIP

EMPLOYMENT

EXAMPLES OF ASSESSMENT ACTIVITIES
•  Physical evidence of understanding through written work
•  Research and Oral presentation
•  Evidence accumulated through project or program participation
•  Planning and organising an event
•  Classroom discussions
•  Role plays
•  Teacher observations
•  Awards from recognised programs

ASSESSMENT

COURSE STRUCTURE

FOR FURTHER INFORMATION
// See Mrs McKenzie, Miss Vellekoop or Mr Frohling.

VCAL PERSONAL 
DEVELOPMENT

OVERVIEW
The purpose of the Personal Development Skills (PDS)
strand is to develop knowledge, skills and attributes that
lead towards:
•  the development of self
•  social responsibility
•  building community

•  civic and civil responsibility, e.g. through volunteering and working       
	 for	the	benefit	of	others
•	 	improved	self-confidence	and	self-esteem
•  valuing civic participation in a democratic society. 

•    The PDS strand is designed at three levels –
       Foundation, Intermediate and Senior. 
							These	levels	reflect	the	progression	in	knowledge,	skills	and	attributes	 
        relating to personal development.
•    Students must complete the Personal Development strand at the 
							appropriate	level	to	achieve	the	VCAL	Certificate	at	the	level.
• To receive an ‘S’ in this unit, students must demonstrate achievement of 

all	five	learning	outcomes	through	achievement	of	all	elements	within	the	
learning outcomes.

• Assessment can occur at any time during the unit when the teacher is con-
fident	that	the	student	is	likely	to	be	able	to	demonstrate	achievement	of	
the learning outcomes.

Please note - this subject does not give credit 
towards	the	VCE	Certificate.



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE AGRICULTURE?

WHERE CAN THIS 
SUBJECT LEAD?

By successfully completing this course 
you will receive an AQF Qualification. 
This will enable a student to enter an 
agricultural workplace with advanced 
standing.

Job roles vary across different industry 
sectors and may include: Assistant 
Animal Attendant/Stockperson, 
Assistant Farm or Station Hand/
Labourer.

Agriculture and Agribusiness are 
diverse sectors including both plant 
and animal based production systems 
along with supporting Agribusiness 
enterprises that supply agriculture 
goods and services. 

Someone who is looking for an oc-
cupational outcome in agriculture or 
would like a hands on experience in  
farming and the primary production 
industry.

• Cropping and pasture management
• Livestock (sheep, beef, dairy)
• Machinery operation and maintenance
• Fencing applications
• Work, health and safety
• Workplace roles and expectations
• Soil management and plant nutrition
• Monitoring weather and water
• Chemical application (under supervision) 

LEARNING OUTCOMES

FOR FURTHER INFORMATION
VET // See Mrs McKenzie

CERTIFICATE II - TAFE

AGRICULTURE

OVERVIEW

The TAFE Agriculture program offers the foundation building blocks to a career in 
agriculture and can be offered as a traineeship through an employer. Students will 
establish the basic skills and knowledge required to become a skilled tradesperson 
in the agricultural primary industries. 

The TAFE Agriculture program aims to provide participants with knowledge, skills, 
and competencies which will enhance their employment prospects in Agriculture 
and related industries. 

Compulsory Units

• Participate in work health and safety processes
• Work effectively in the industry
• Participate in environmentally sustainable work practices

The assessments will enable students 
to demonstrate the underpinning 
knowledge, skills and attributes re-
quired to meet the course outcomes. 
These will involve the assessment of 
your practical and theoretical knowl-
edge, through tests, activities and 
written assignments.

Selected from:



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE AGRICULTURE?

WHERE CAN THIS 
SUBJECT LEAD?

By successfully completing this course 
you will receive an AQF Qualification. 
This will enable a student to enter an 
agricultural workplace with advanced 
standing.

Job roles vary across different industry 
sectors and may include: Assistant 
Animal Attendant/Stockperson, 
Assistant Farm or Station Hand/
Labourer.

Agriculture and Agribusiness are 
diverse sectors including both plant 
and animal based production systems 
along with supporting Agribusiness 
enterprises that supply agriculture 
goods and services. 

Someone who is looking for an oc-
cupational outcome in agriculture or 
would like a hands on experience in  
farming and the primary production 
industry.

• Cropping and pasture management
• Livestock (sheep, beef, dairy)
• Machinery operation and maintenance
• Fencing applications
• Work, health and safety
• Workplace roles and expectations
• Soil management and plant nutrition
• Monitoring weather and water
• Chemical application (under supervision) 

LEARNING OUTCOMES

FOR FURTHER INFORMATION
VET // See Mrs McKenzie

CERTIFICATE II - TAFE

AGRICULTURE

OVERVIEW

The TAFE Agriculture program offers the foundation building blocks to a career in 
agriculture and can be offered as a traineeship through an employer. Students will 
establish the basic skills and knowledge required to become a skilled tradesperson 
in the agricultural primary industries. 

The TAFE Agriculture program aims to provide participants with knowledge, skills, 
and competencies which will enhance their employment prospects in Agriculture 
and related industries. 

Compulsory Units

• Participate in work health and safety processes
• Work effectively in the industry
• Participate in environmentally sustainable work practices

The assessments will enable students 
to demonstrate the underpinning 
knowledge, skills and attributes re-
quired to meet the course outcomes. 
These will involve the assessment of 
your practical and theoretical knowl-
edge, through tests, activities and 
written assignments.

Selected from:

Credit in the VCE or VCAL

WHAT SORT OF STUDENT 
WOULD LIKE SPORT & REC?

WHERE CAN THIS 
SUBJECT LEAD?

The VCE VET Automotive program 
aims to provide participants 
with the knowledge, skills, and 
competency that will enhance their 
employment prospects and future 
training pathways in the automotive 
industries and enable participants to 
gain a recognised credential and to 
make an informed choice of vocation 
or career path.

Someone who:
• is interested in gaining employment  
    in the automotive industry
• wishes to acquire skills in engine 
    and car maintenance
• likes working with their hands

Certificate II comprises 12 units of competency:  
seven compulsory units and a minimum of five elective 
units. Students may choose electives from a variety of  
sector specific units: bicycle repair, automotive  
electrical systems, heavy vehicles, marine outboard 
engines, vehicle servicing and body repairs.

Competencies are assessed both through comple-
tion of modules (workbooks) and demonstration of  
knowledge and skills in the workshop.

COURSE REQUIREMENTS

FOR FURTHER INFORMATION
VET AUTOMOTIVE // See Mr O’Reilly or Mr Goodwin

VET

AUTOMOTIVE

OVERVIEW

AUR20716 Certificate II in Automotive Vocational Preparation: covers the 
skills and knowledge required to perform minor maintenance and repair of 
an automotive vehicle body. The range of technical skills and knowledge 
is limited. This qualification reflects the role of individuals who perform a 
limited range of tasks relating to identifying and inspecting mechanical and 
electrical components and systems of light vehicles, heavy vehicles, outdoor 
power equipment, bicycles, marine craft and motorcycles.

It is a two year course, often started in year 10 and completed in year 11, 
although Year 11 students may also begin the course.

AUR20716 Certificate II in Automotive 
Vocational Preparation: recognition of 
two units at Units 1 and 2, and a Units 
3 and 4 sequence.

ATAR Contribution
Students who receive a Units 3 and 4 
sequence from AUR20716 Certificate 
II in Automotive Vocational Prepara-
tion, or any of the approved school-
based apprenticeship and traineeship 
qualifications from the Automotive  
ndustry area will be eligible for an 
increment towards  their ATAR 
(10% of the average of the primary four 
scaled studies).



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE VCE VET 

ENGINEERING?

WHERE CAN THIS 
SUBJECT LEAD?

VCE VET Engineering can lead to 
pre-employment or employment 
in engineering, manufacturing or 
related industries. eg.  Boiler maker/
metal fabrication, fi tter & turner

Someone who:
• has an interest in seeking a hands-
    on career path
• has an interest in developing the 
    skills and knowledge that are 
    applied across a variety of indus-
tries
• wishes to develop their knowledge 
     in how engineering concepts are
     adapted in the community

You work on lathes and cut off  machines. You learn 
about hand and power tools, precision measurement 
tools such as micrometres and vernier calipers.

Units of competency
UNITS 1&2

You learn welding competencies using the manual 
metal arc and gas metal arc process as well as the 
oxy acetylene welding and cutting process.

UNITS 3&4

• Undertake a basic 
engineering project

• Computations
• Basic welding and 

thermal cutting

Units of Competency

UNITS

FOR FURTHER INFORMATION
VET ENGINEERING // See Mr Goodwin

VET

VCE VET ENGINEERING

OVERVIEW
The VCE VET Engineering program is drawn from state accredited curriculum and 
provides pre-employment training and pathways in the engineering, manufacturing 
or other related industries. The program enables students to gain recognised 
credentials and to make informed choices of vocation or career path.

• course work
• assessments
• exams (can be one of primary fi ve 
subjects contributing to the ATAR 
score)

• Occupation health  & 
safety  

• Use hand tools
• Report on a range of 

sectors
• Interpret drawings
• Perform machining 

processes
• Apply fabrication 

techniques
• Use power tools
• Perform machining 

operations



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE VCE VET 

ENGINEERING?

WHERE CAN THIS 
SUBJECT LEAD?

VCE VET Engineering can lead to 
pre-employment or employment 
in engineering, manufacturing or 
related industries. eg.  Boiler maker/
metal fabrication, fi tter & turner

Someone who:
• has an interest in seeking a hands-
    on career path
• has an interest in developing the 
    skills and knowledge that are 
    applied across a variety of indus-
tries
• wishes to develop their knowledge 
     in how engineering concepts are
     adapted in the community

You work on lathes and cut off  machines. You learn 
about hand and power tools, precision measurement 
tools such as micrometres and vernier calipers.

Units of competency
UNITS 1&2

You learn welding competencies using the manual 
metal arc and gas metal arc process as well as the 
oxy acetylene welding and cutting process.

UNITS 3&4

• Undertake a basic 
engineering project

• Computations
• Basic welding and 

thermal cutting

Units of Competency

UNITS

FOR FURTHER INFORMATION
VET ENGINEERING // See Mr Goodwin

VET

VCE VET ENGINEERING

OVERVIEW
The VCE VET Engineering program is drawn from state accredited curriculum and 
provides pre-employment training and pathways in the engineering, manufacturing 
or other related industries. The program enables students to gain recognised 
credentials and to make informed choices of vocation or career path.

• course work
• assessments
• exams (can be one of primary fi ve 
subjects contributing to the ATAR 
score)

• Occupation health  & 
safety  

• Use hand tools
• Report on a range of 

sectors
• Interpret drawings
• Perform machining 

processes
• Apply fabrication 

techniques
• Use power tools
• Perform machining 

operations

ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE VCE VET  

FURNISHING?

WHERE CAN THIS 
SUBJECT LEAD?

Employment: Successful completion 
of the course will enable a 
student to enter a Cabinet-making 
apprenticeship with advanced 
standing.

Tertiary Studies: Students may enrol 
in a preapprenticeship course and 
gain credit for the modules already 
completed. Some credit can also be 
achieved towards the Certificate III in 
Wood Machining, Furniture Polishing 
and Upholstery.

Someone who:
• has an interest in seeking a 

hands-on career path in the  
building or furniture-making 
industry

• wishes to develop wood-working 
skills

This two year course includes units such as sustainability and furnishing industry 
careers, upholstery, making timber joints, basic design, hand and power tools, fur-
niture assembly and a furniture making project.

Units of competency

UNITS

FOR FURTHER INFORMATION
VCE VET FURNISHING // See Mr Goodwin

VET

FURNISHING

OVERVIEW
The VCE VET Furnishing program is drawn from a national training package and 
offers a qualification which is recognised throughout Australia. This program 
prepares students for further training in a range of furnishing industries, such as 
cabinet making, wood machining, polishing, upholstery and picture framing.

• Portfolio
• Product
• Work perfomance
• Work project

• Occupation health & safety
• Select and apply hardware
• Making simple timber joints
• Join materials used in furnishing
• Undertake basic furniture making project
• Assemble furnishing components

Students wishing to receive an ATAR contribution for the Units 3 and 4 sequence of 
VCE VET Furnishing must undertake scored assessment for the purpose of achieving 
a study score. This study score can contribute directly to the ATAR, either as one of 
the student’s best four studies (the primary four) or as a fifth or sixth study.

This consists of three coursework tasks, worth 66% of the overall study score and an 
end of year examination, worth 34% of the overall study score.

Where a student elects not to receive a study score for VCE VET Furnishing, no con-
tribution to the ATAR will be available. 

Scored assessment is based on the Units 3 and 4 sequence of VCE VET Furnishing.

Credit in the VCE



ASSESSMENT

WHAT SORT OF STUDENT 
WOULD LIKE SPORT & REC?

WHERE CAN THIS 
SUBJECT LEAD?

VCE Sport and Recreation can 
lead into tertiary education or 
employment in the health and 
sporting industry, including: personal 
training, coaching etc...

Someone who:
• has an interest in sport and  
    recreation
• wishes to acquire skills in sport and  
    recreation
• is looking for work or has careers  
   aspirations in these fields

First year students are known as Sports Leaders 
and they play a vital role in the Sports Education  
program at the school. As part of the course 
they coach the year 7 & 8 students and pre-
pare them for inter-school competition. They 
are also involved in the LG program and teach 
during physical education sessions.
Their work here is an introduction 
to sports coaching and also an op-
portunity to gain knowledge of the  
organisation required ‘behind the scenes’ in 
sport and recreation settings.

Units of competency
UNITS 1&2

Units 3 and 4 offers scored assessment and 
includes core units such as conduct basic 
warm-up and cool-down programs, plan and 
conduct programs, risk assessment, and con-
trol and knowledge of coaching practices.

UNITS 3&4

Elective unit:
• Fitness

Core units:
• Conduct basic warm up and 

cool down programs
• Develop and update 

knowledge of coaching 
practices

• Participate in WHS hazard 
identification

• Plan and conduct programs 
• Facilitate groups
• The final VCAA exam covers 

content from the  six core 
units

Units of Competency

UNITS

FOR FURTHER INFORMATION
VET SPORT & REC // See Mr Frohling

VET

SPORT & RECREATION

OVERVIEW
The VCE VET Sport and Recreation program is drawn from the SIS Sport, Fitness and 
Recreation Training Package and provides students with the opportunity to acquire 
and develop the skills, knowledge and confidence to work in the areas of sport and 
outdoor recreation. Leadership, organisational and specialist activity skills will be 
developed through the units of competency undertaken in the selected program.

It is a two year course, usually started in year 10 and completed in year 11, although 
Year 11 students may also begin the course.

In the first year of the course  
assessment is completed by the  
students demonstrating compe-
tency in the units of study. This can 
be demonstrated by written and  
practical work.
In the second year students have three 
internally assessed written tasks and a 
final examination, externally assessed 
by the VCAA.
The exam goes for 90 minutes 
and covers work from the six core 
units covered in the second year.  
(can be one of primary five subjects 
contributing to the ATAR score)

Elective unit: 
• Officiating 

Core units:
• Organise personal work 

priorities
• Respond to emergency 

situations
• Provide First Aid
• Use social media tools
• Conduct sport, fitness 

or recreation events
• Provide quality service


